West Contra Costa Unified School District
Office of the Superintendent
Friday Memo
May 18, 2018
Upcoming Events – Matthew Duffy
May 18 & 19: Spring Dance Concert, ECHS Theater, 7:30 PM
May 19: African American Commencement Ceremony, Richmond Auditorium, 10:00 AM
May 21: Reclassification Ceremony, Richmond Auditorium, 6:00 PM
May 21: Youth Commission, Helms, 6:30 PM
May 22: African American Student Awards Ceremony, Craneway Pavillion, 6:00 PM
May 23: 2018 Richmond Promise Celebration, Richmond Auditorium, 6:00 PM
May 24: District Retirement Celebration, Richmond Country Club, 5:30 PM
May 26: Middle College Graduation Ceremony, Richmond Convention Center, 10:00 AM
May 28: District Holiday, Schools and Office Closed
May 29: LCAP Meeting, Kennedy Library, 6:30 PM
May 30: Board Study Session, DeJean, 6:30 PM
May 31: Transition Program Graduation Ceremony, Vista Hills, 11:00 AM
June 1: End of Year Employee Celebration, Richmond Auditorium, 4:00 PM
June 2: Tech Future Academy Graduation, El Cerrito Theater, 3:00 PM
June 4: Adult Education Graduation Ceremony, Richmond Auditorium, 7:00 PM
June 5: DeAnza Graduation Ceremony, Richmond Auditorium, 7:00 PM
June 6: Kennedy Graduation Ceremony, Richmond Auditorium, 7:00 PM
June 7: Richmond High Graduation Ceremony, Richmond Auditorium, 7:00 PM
June 8: Alternative Education Graduation Ceremony, Richmond Auditorium, 7:00 PM
June 9: Pinole Valley Graduation Ceremony, Richmond Auditorium, 11:00 AM
June 9: El Cerrito Graduation Ceremony, Richmond Auditorium, 3:00 PM
June 9: Hercules High Graduation Ceremony, Hercules Football Field, 6:00 PM
Special Education Reports - Steve Collins
At the School Board Meeting on May 16, 2018 there was a request for a copy of the ELs with
Disabilities Handbook. Attached you will find a copy of this handbook.
Also, there was a request for data on the ethnic make-up of the special education population and
on suspension data. Attached you will find a copy of the latest disproportionality data and a
copy of the Fall CASEMIS report.

Public Records Log – Marcus Walton
Included in this week’s memo is the log of public records requests received by the district. If
you have any questions, please contact me.
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IEP and Reclassification
Guidelines for
English Learner
Special Education Students
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Steve Collins, Assistant Superintendent
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Includes content adopted with permission from guidelines developed by San
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Department of Education

TABLE OF CONTENTS

INTRODUCTION .......................................................................................................

1

THE IEP ....................................................................................................................
A. Information/Eligibility ........................................................................................
B. Present Level & Goals .....................................................................................
C. Special Factors ................................................................................................
D. Statewide Assessments ...................................................................................
E. Services – Offer of FAPE .................................................................................

2
2
2
3
3
3

RECLASSIFICATION PROCESSES ........................................................................
The Standard Reclassification Process .............................................................................
The Alternate Reclassification Process .............................................................................

4
4
4

ADDITIONAL RESOURCES .....................................................................................

6

ATTACHMENT A - Instructional Strategies & Accommodations for ELs . ……... 7
ATTACHMENT B - Testing Variations, Accommodations, and Modifications...

8

ATTACHMENT C - CELDT/ELPAC Participation Criteria for Alternate
Assessment form ....................................................................................................

12

ATTACHMENT D - Worksheet for IEP Team Recommendation for
Reclassification of Special Education English Learners to fluent English
Proficient ..................................................................................................................

13

ATTACHMENT E - Instructions for Worksheet for IEP Team
Recommendation for Reclassification of Special Education English Learners
to Fluent English Proficient ...................................................................................

15

ATTACHMENT F - Assessing Students with Disabilities (State and Federal
Guidelines) ...............................................................................................................
Federal Guidance For Learners With Disabilities ............. ……………………………
Role of the IEP Team ...........................…………………………………………………

Ventura County Comprehensive Alternate Language Proficiency Survey for
Students With Moderate-Sever Disabilities (VCCALPS) …………………………

18
18
18

22

INTRODUCTION
This handbook is intended as a resource for district educators in order to support
student English learners (ELs) with disabilities to have equitable access to the
reclassification process. It is imperative that EL students with disabilities have the same
opportunity as their non-disabled EL peers to progress in their English Language
Development. It is also critically important that a student’s disability does not impede the
accurate assessment of their level of English language proficiency. The content and
guidelines in this handbook are based in part on those developed by the San Francisco
Unified School District, the Ventura County SELPA, and the California Department of
Education.

.
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THE IEP
IEP teams will include at least one certified staff person with a CLAD, BCLAD, or
ELD certification who will actively assist the IEP team in determining what English
Language Development (ELD) goals and Special Education services are
necessary to provide the EL student with access to core curriculum instruction
and meet his/her educational needs. All members of the IEP team will actively
contribute in developing the ELD goals to ensure that each student’s needs are
met throughout the instructional day.
On SEIS, the following six IEP sections should be completed to adequately
address the needs of English Learners (ELs).
A. Information/Eligibility:




Indicate the “Student’s Primary Language.”
Verify that the student’s “EL” status is “yes.” Contact the RAP Center at
(510) 307-4590 if there is a discrepancy.
If “Interpreter” is needed, write “yes.”
•
When the District notifies the parent of an EL student of an IEP
meeting, the notice will be in the parent’s primary language and will
inform the parent of the right to request an interpreter. The District
will provide adequate interpreter services at IEP meetings when
given notice. Upon parental request, the District will translate IEPs
for parents of EL students in a timely fashion.

B. Present Level & Goals:






In “Strengths, Preferences, Interests,” identify the student’s primary
and/or dominant language and which language the student prefers to
use at school.
In “Academic Achievement,” specify the student’s English Language
Development proficiency level and other information including, but not
limited to, expressive and receptive language skills.
In “Communications/Speech & Language Functioning,” (FOR
ALL DISABILITIES), if the student is an EL, it should be specified as
part of the overall present levels of performance in communication,
including primary language.
“Goals”: For each goal, if the student is an EL, you must specify the
language in which the goal will be instructed. Linguistically appropriate
goals that support a student’s English Language Development are
required for all students identified as ELs.
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C. Special Factors:


In “Considerations for language needs,” address the specific language
needs of the student if they are an EL. If English language acquisition
services are necessary for a child to receive FAPE under Special
Education law, a description of such services will be written into the IEP.
The IEP describes how instruction will be differentiated in academic
areas (e.g., SDAIE strategies such as graphic organizers, visual cues,
etc.). Be sure to specify how the student will receive appropriate English
Language Development and increase their fluency in listening, speaking,
reading and writing. (May be provided in general or Special Education
setting.) Remember that English Language Mainstreaming (ELM) is not
offered in elementary grades in our District.

D. Statewide Assessments:




This page notes how the student will take the California English Language
Development Test (“CELDT”), with or without accommodations or
modifications, or alternate assessments. If the student cannot
meaningfully take any portion of the CELDT, note how the student’s ELD
level will be determined using an alternate assessment. If an alternate
assessment is used, the student must be assessed in all areas, including
listening, speaking, reading and writing. A combination of assessment
tools may be used to get measures for all areas. Please be aware that the
new English Language Proficiency Assessments for California (“ELPAC”)
will be replacing the CELDT starting in 2017.
Indicate “Accommodations and/or modifications.”
• See attachment “B” for Testing Variations,
Accommodations, and Modifications.
• See attachment “C” for commonly administered language
proficiency tests and possible alternate assessments.
• See attachment “D” for Participation Criteria for Alternate
Assessments. This form must be completed in order to use an
alternate assessment.

E. Services – Offer of FAPE:


Make sure “Supplementary Aid” section includes appropriate
accommodations for ELs.
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RECLASSIFICATION PROCESSES
The Standard Reclassification Process
ELs are eligible for reclassification when they score an overall 4 or 5 on the
CELDT/ELPAC, with no subsection less than a three, and score mid-Basic or higher
on ELA section of State required assessment criteria. Teacher evaluation and grades
are also criteria for reclassification. For “EL Reclassification Procedures,” go to
English Learner Services’ website - http://www.wccusd.net/Domain/39.
The Alternate Reclassification Process
English Learners who qualify for Special Education services and do not meet
standard WCCUSD reclassification criteria follow a differentiated process:
A.

English Learner Services (in collaboration with Special Education personnel if
appropriate) compiles CELDT/ELPAC results of all Special Education students
at 4th grade and above who have not met initial WCCUSD reclassification
criteria. The students are sorted into lists and provided to school sites.

B.

Each site case manager, in collaboration with the person providing ELD services
(if different) and the site administrator identifies students who may qualify for
reclassification using the alternate process. This team also consults with the
speech pathologist or school psychologist as appropriate and plans for additional
alternate assessments as needed and obtains parent consent. The team may
engage the SST teams at their sites in this process.

C.

Reclassification of English Learners should be considered at minimum each year
during the student’s annual IEP (can also be considered at an amendment IEP
meeting if deemed necessary). In order to consider reclassification, the IEP team
should be expanded to include site or district staff with expertise in ELD and the
reclassification process (such as a credentialed individual with a CLAD or BCLAD
who also helps oversee the site’s reclassification process and/or ELD program, or
a representative from the district English Learner Services Office). The school site
has the primary responsibility to ensure the student with the IEP has met the
reclassification criteria. The English Learner office will review the IEP team’s
recommendation as a final step prior to the district approving reclassification for a
student.

D.

Using the “Worksheet for IEP Team Recommendation for Reclassification of
Special Education English Learners to fluent English Proficient” (Attachment D),
the IEP team considers whether the student’s disability is impacting performance
on English language testing.
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1.

If the team agrees to recommend a student for reclassification as
Reclassified Fluent-English Proficient (“RFEP”), the “Worksheet for IEP
Team Recommendation for Reclassification of Special Education English
Learners to fluent English Proficient “ form is submitted to English Learner
Services for final approval. After approval, appropriate changes to goals &
language needs are made at the next annual IEP meeting.

2.

If the team is not ready to recommend reclassification of the student as
“RFEP,” the team identifies additional data to be collected for next year (i.e.,
additional assessment, parent/teacher interview, student interview, etc.). The
“Worksheet for IEP Team Recommendation for Reclassification of Special
Education English Learners to fluent English Proficient” form should still be
completed and placed in the student’s cumulative folder and in the student’s
Special Education file.
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ADDITIONAL RESOURCES
CELDT/ELPAC, Section IV Planning for Students with Disabilities
Website: www.cde.ca.gov/ta/tg/el/documents/CELDT/ELPAC/ELPAC09sec5.pdf
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ATTACHMENT A
Instructional Strategies & Accommodations for ELs
-

Tap into prior knowledge

-

Total Physical Response

-

Explicitly link concepts to students' backgrounds and experiences

-

Maintain low affective filter

-

Provide constant checks for understanding and confirmation

-

Address various learning styles and modalities by using a wide range of
presentation strategies

-

Model instruction

-

Allow students to negotiate meaning and make connections between core content
and prior knowledge

-

Incorporate pictures, charts, visuals, realia, manipulatives, graphs and graphic
organizers

-

Emphasize key vocabulary

-

Modify speech – slower, expanded, simplified, and repetitive as needed

-

Use body language (gestures) and facial expressions

-

Use highly contextualized language

-

Provide multiple opportunities for oral practice

-

Modified/simplified texts and supplemental materials (i.e. visually supported
content-area texts)

-

Structured tasks and unstructured opportunities for student to use language

-

Cooperative learning or group work situations

-

Language experience approach (in primary language or English)

-

Storytelling activities

-

Use alternative assessments, such a portfolios

-

Strengthen the connection with primary language and culture

-

Preteach/teach class themes/content in primary language

-

Preteach class themes in English

-

Assign bilingual paraprofessional

-

Allow students to act as mediators and facilitators

-

Primary language support from bilingual paraprofessional

For explanations or more strategies, please contact English Learner Services at (510) 307-4658
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ATTACHMENT B
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ATTACHMENT B
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ATTACHMENT B
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ATTACHMENT B
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Student Name:

DOB:

Date:

School:

Grade:

CELDT/ELPAC Participation Criteria for Alternate Assessment

Circle “Agree” or “Disagree” for each item:
Agree

Disagree

The student requires extensive instruction in multiple settings to acquire, maintain, and generalize skills necessary for
application in school, work, home, and community environment.

Agree

Disagree

The student demonstrates academic/cognitive ability and adaptive behavior that require substantial adjustments to the
general curriculum. The student may participate in many of the same activities as their non-disabled peers; however, their
learning objectives and expected outcomes focus on the functional applications of the general curriculum.

Agree

Disagree

Agree

Disagree

The student cannot address the performance level assessed in the CELDT/ELPAC, even with accommodations or
modifications
The decision to participate in the alternate assessment is not based on the amount of time the student is receiving special
education services.

Agree

Disagree

The decision to participate in the alternate assessment is not based on excessive or extended absences.

Agree

Disagree

The decision to participate in the alternate assessment is not based on language, cultural, or economic difference.

Agree

Disagree

The decision to participate in the alternate assessment is not based on the deafness/blindness, visual, auditory, and/or
motor disabilities.

Agree

Disagree

The decision to participate in the alternate assessment is not primarily based on a specific categorical label.

Agree

Disagree

The decision for alternate assessment is an IEP team decision, rather than an administrative decision.

If the answer to any of the statements is “Disagree,” the team should consider including the student in the CELDT/ELPAC with the use of any
necessary accommodations or modifications.
IEP Team Decision:

_

is eligible for participating in the CELDT/ELPAC.

IEP Team Decision:

_

is not eligible for participating in the CELDT/ELPAC
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ATTACHMENT C

Alternate assessments provide an alternate means to measure the English language proficiency of students with disabilities whose individualized
education program (IEP) teams have determined that they are unable to participate in the CELDT/ELPAC even with variations, accommodations, and/or
modifications. In order to aid an IEP team in its determination of whether a student should use alternate assessments, the following may be considered:

ATTACHMENT D
WORKSHEET FOR IEP TEAM RECOMMENDATION FOR RECLASSIFICATION OF SPECIAL
EDUCATION ENGLISH LEARNERS TO FLUENT ENGLISH PROFICIENT
For use for consideration of reclassification of English Learners with IEPs who do not meet regular district
reclassification criteria.
Date ____/____/______
Student Name_______________________________________________ D.O.B. ___/___/_____ Student ID# _____________
School ____________________________________________ Grade ______ Case Manager __________________________

Description of how disability affects language acquisition (if applicable):______________________________
Grade First Entered School: ____ Years in the U.S.: ____Years in EL Program____ Current English Learner Program Model:
THE TEAM CONSIDERED THE FOUR CRITERIA OF RECLASSIFICATION (EC 313(D)) IN ORDER TO ASSIST THE
RECLASSIFICATION TEAM.

1. English Language Proficiency Assessment
Current School Year Data: Date: _____________ Assessment Name: ☐ CELDT ☐ VCCALPS
☐ Alternate Assessment(s) _____________________
Overall Score/Level:__________ Listening Score/Level:___________ Speaking Score/Level: _________
Reading Score/Level: _________Writing Score/Level: ____________
(Note: For reclassification, English overall proficiency level on CELDT must be early advanced or higher AND Listening
intermediate or higher, Speaking intermediate or higher, Reading intermediate or higher, and Writing intermediate or higher.)

Student met language proficiency level criteria as assessed by CELDT:

 Ye s

 No

(If yes, proceed to section 2. If no, fill out the information required below and consider alternate measures
for establishing language proficiency):
Previous School Year Data: Date: _____________ Assessment Name: ☐ CELDT
 Alte rna te Assessment(s) ____________________

☐ VCCALPS

Overall Score/Level:__________ Listening Score/Level:__________ Speaking Score/Level: ________
Reading Score/Level: _________Writing Score/Level: ________
Current School Year Primary Language Data: Date: ___________
Assessment Name:  VCCALP S O the r ___________________________
Overall Score/Level:__________ Listening Score/Level:__________ Speaking Score/Level: ________
Reading Score/Level: _________Writing Score/Level: ________

No N
is likely the student is proficient in English.
(Only allowed if student’s Overall proficiency level was in the upper end of the Intermediate level on CELDT.)

 Yes

 Yes  No The IEP team has determined that the student’s disability impacts his or her ability to manifest

English proficiency. Areas affected:


Lis
Speaking
te ning  Reading

Writing

If yes, explanation: ___________________________________________________________________
(Possible indicators: Student has similar academic deficits and error patterns in English as well as primary
language; error patterns in listening, speaking, reading, and writing are typical of students with that disability
versus students with second language issues; VCCALPS scores indicate an overall proficiency level of early
advanced or higher.)
(If either of the above are checked “yes”, indicate “yes” to the following statement): The IEP team has
determined the student has demonstrated an appropriate level of English Language Proficiency
commensurate with his/her abilities.
Ye s

 No

(If ye s , proce e d to s e ction 2. If no, s top here.
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2. Teacher’s Evaluation of Student Academic Performance
Evaluation was based on:
IEP Goals  Form a tive Assessment

 Cla s s room 
performance
District-wide assessments 
Progress toward
Other: _____________________________________________

Student met academic performance indicators set by district.
 Ye s  No
If yes, proceed to section 3, if no, consider the following:
 Ye s  No - The IEP team has determined that the deficit is due to the disability, and unrelated to
English Language proficiency.
If yes, explanation: ______________________________________________________________
(If the above is checked “yes,” indicate “yes” to the following statement):

The IEP team has determined the student has demonstrated an appropriate level of academic
performance commensurate with his/her abilities.
 Ye s

 No - (If yes, proceed to section 3. If no, stop here)

3. Comparison of Performance in Basic Skills - grades 2 and above
Assessment(s) taken: SBAC


CAA  Other __________________ Date(s):

English Language Arts/Literacy Score(s)/Level(s):

__

_

(Note: Score in English Language Arts/Literacy (ELA) must be in a range of scores that corresponds to a performance level or a range
within a performance level comparable to the midpoint of the Basic level of the ELA CST – each district may select an exact cut point.)

Student met performance criteria.  Ye s No, If yes, proceed to question 4, if no, check all
that apply:
 Ye s  No - Student’s Basic Skills assessment scores appear to be commensurate with his/her
intellectual ability.
 Ye s  No - Error patterns noted mirror the patterns of errors made by students with the same
disability versus a language difference.
 Ye s
 No - Student has received ELD services for more than three years and academic
progress in ELA is commensurate with that of peers who manifest similar disabilities who are not
English learners.
(If any of the above are checked “yes,” indicate “yes” to the following statement):

The IEP team has determined that the student has demonstrated an appropriate level of
performance in ELA Basic Skills commensurate with his/her abilities.
 Ye s

 No

(If yes, proceed to section 4. If no, stop here)

4. Parent Opinion and Consultation
 Ye s

 No - The parent/guardian participated in this discussion. Parent comments: ___________

__________________________________________________________________________________
If no, an opportunity for parent consultation must be given before a final decision will be made.

5. The IEP team determines that the primary reason the student does not meet reclassification
criteria is due to the disability rather than limited English proficiency and the student no
longer needs English Language Development services.  Yes No
Name of ELD Representative who provided input for this discussion: _____________________________
Other team members who participated in the decision making process:
Special Ed Provider ________________________LEA Representative ____________________________
This worksheet will be forwarded to the appropriate site or district English Language Reclassification representative. The final
decision will be made according to district policy. Parent and Special Education Case Manager will be informed of the decision.
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ATTACHMENT E
Instructions for Worksheet for IEP Team Recommendation for Reclassification
of Special Education English Learners to Fluent English Proficient
This form is to be used for the IEP team to consider whether or not to recommend to the
district or site level Reclassification team or process that the student be reclassified as
Fluent English Proficient (RFEP). It is to be used when the student has not met regular
reclassification criteria set by the district, and the team wants to consider whether or not
the student’s disability is impacting their performance on any of the four criteria for
reclassification as per Ed Code 313(D). This form would not be used for a preschool
student.
This form can be completed as part of an IEP meeting but only with input from a
representative from the department responsible for English Language Development per
district policy.
1.

English Language Proficiency Assessment
This section considers performance on the CELDT or alternate form of English
Language Proficiency assessment (Ventura County Comprehensive Alternate
Language Proficiency Survey – VCCALPS). The Ed Code requires that a student
may be reclassified only if he/she has achieved an overall proficiency level of Early
Advanced or higher on the CELDT. The student must also achieve at intermediate
or higher in listening, speaking, reading and writing. If the student met those
criteria, check “Yes” and move to question #2.
If the student did not meet the required overall level of proficiency on the CELDT
and required levels in each of the tests, consider the next two questions. To
assist in making a decision fill out the data for the previous year’s English
assessment as well as the primary assessment data for the current year for
students who took an alternate assessment.
a.

If the student’s overall proficiency is in the upper end of Intermediate,
the team may review other informal measures of proficiency such as
teacher and parent reports or observation by an expert in English
Language Development. Check “Yes” if the team feels it is likely the
student is proficient in English.

b.

If the team feels that the student’s disability impacts his or her ability to
demonstrate English proficiency, check “Yes” and explain. Possible
indicators are that the student demonstrates similar academic deficits in
English as well as the primary language, that the student’s language
development is low in both languages, or error patterns in speaking,
reading, and writing are typical of other non-ELs with similar disabilities.

If either of the questions above are checked “Yes,” the team may check “Yes” to
“The IEP team has determined the student has reached an appropriate level of
English Language Proficiency commensurate with his/her abilities” and proceed to
#2. If “No,” stop here.
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2.

Teacher’s Evaluation of Student Academic Performance
Check the sources of data used by the teacher to evaluate academic performance.
If the student met the academic performance indicators set by the district, check
“Yes” and proceed to section #3.
If the student did not meet the performance indicators set by the district, the
team should consider whether it believes that the deficit in academic
performance is due to the disability, unrelated to English Language
proficiency. Indicators would be similar to those under question #1, for
example, the student demonstrates similar deficits as other students with the
same disability, or student shows similar performance errors in primary
language as well as English. If the team feels that the causative factor is the
disability rather the acquisition of English, check “Yes.”

If the team checks “Yes” to the above question, the team will also check “Yes” to the statement
“The IEP team has determined the student has reached an appropriate level of academic
performance commensurate with his/her abilities” and progress to section #3. If “No,” stop here.

3.

Comparison of Performance in Basic Skills
Indicate the Basic Skills assessment(s) the student has taken and date(s). Local
education agencies (LEAs) may identify local assessments they are going to use to
determine whether English Learners are meeting academic measures that indicate
they are ready to reclassify. LEAs may identify cut scores or a range of scores on
the assessment to determine skill levels. LEAs may identify a cut point on the
assessment instrument which is comparable to the midpoint of the Basic level of the
ELA CST to determine the skill levels. Check with your district to see which local
assessment (if any) and the cut point that the district uses. If the student has met
the cut point/range in English Language Arts/ Literacy (ELA), check “Yes” and
proceed to question #4.
If the student did not meet the cut point/range for English Language Arts/Literacy,
check all of the following boxes that apply. If any of those boxes are checked
“Yes,” the team may also check “Yes” to the statement “Considering the
disability, the IEP team has determined that the student has reached an
appropriate level of performance in ELA Basic Skills commensurate with
his/her abilities.” and progress to section #4. If “No,” stop here.
For section 4, there must be evidence that the parent participated in the discussion.
It is not required that the parent agrees that the student be reclassified, but they
must have the opportunity to participate in the discussion.

4.

Parent Opinion and Consultation
Check “Yes” if the parent or guardian participated in the discussion, and note their
comments, if any. Parent participation is required as a part of the reclassification
process, but parent agreement is not a part of the process.

5.

Summary Statement: If all the criteria are met, the team can check the “Yes” box
in the summary statement “The IEP team determines that the primary reason the
student does not meet reclassification criteria is due to the disability rather than
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limited English proficiency and the student no longer needs English Language
Development services.”
If the student did not meet all of the above criteria, the box is checked “No.” The
team can consider reclassification again at another time.
If the box is checked “Yes” the form is sent to the appropriate site or district level
English Language Reclassification representative for recording and/or a final
decision as per district policy.
If district policy permits the IEP Team to make the decision to reclassify, then the
box on the English Language Development Information page that indicates that
“The IEP team has decided to recommend the student for reclassification as Fully
English Proficient based on alternative measures of English Language Proficiency
and performance in basic skills” should be checked (at this time, WCCUSD policy
does not permit the IEP team to make the reclassification decision). If the box is
checked, it is not necessary to complete the bottom half of the ELD page. If district
policy does not allow the IEP Team to make the final decision, the Special
Education Case Manager and parent will be notified of the final decision by the
appropriate district office personnel. In this case, all information on the ELD
Information page should be completely filled out.
In either of the above scenarios, the district office will finalize the reclassification
paperwork, and enter the date of reclassification in the district’s student information
system. This information must also be entered into SIRAS. For Q districts, the
information will be entered automatically into SIRAS via the Bridge operated by the
County Office of Education. Non Q districts will need to enter the reclassification
information in SIRAS.
Once a student has been reclassified, IEPs in subsequent years will note the
student as an RFEP and show the date of reclassification by the district noted (not
the date of the IEP meeting). CELDT/ELPAC testing is no longer required, nor is the
English Language Development Information form. Place the Worksheet for IEP
Team Recommendation for Reclassification of Special Education English
Learners to Fluent English Proficiency in the EL portion of the cumulative file. It
is not a numbered page of the IEP document.
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ASSESSING STUDENTS WITH DISABILITIES
In accordance with the ED guidance issued in July 2014, the ED requires
that all English learners with disabilities participate in the state ELP
assessment. Federal law requires that all English learners with disabilities
participate in the state ELP assessment in the following ways, as
determined by the IEP team:


In the regular state ELP assessment without accommodations



In the regular state ELP assessment with accommodations
determined by the IEP team



In an alternate assessment aligned with the state ELP standards, if
the IEP team determines that the student cannot participate in the
regular ELP assessment with or without accommodations

Federal Guidance for Learners with Disabilities
In July 2014, the ED issued new guidance in the form of frequently asked questions
(FAQs) regarding English learners with disabilities. The FAQs address:


General obligations (e.g., all English learners must be assessed)



Role of the IEP team



Accommodations and alternate assessments



Exit from English learner status



AMAOs

The ED guidance can be found at
http://www2.ed.gov/policy/speced/guid/idea/memosdcltrs/q-and-a-on-elp-swd.pdf.

Role of the IEP Team
The IEP team is an essential component in establishing the appropriate
academic and functional goals, determining the specifically designed
instructional program to meet the unique needs of all English learners with
disabilities, and making decisions about how students can participate in the
state ELP assessment.
2015–16 CELDT Information Guide

California Department of Education August 2015
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In accordance with the new ED guidance, the IEP team is responsible for:


Making decisions about the content of a student’s IEP, including whether a
student must take a regular state assessment (in this case, the ELP
assessment), with or without appropriate accommodations, or an alternate
assessment in lieu of the regular ELP assessment (ED, July 2014, FAQ #4).



Developing an IEP for each student with a disability, including each English learner
with a disability, at an IEP team meeting, this includes school officials and the
child’s parents/guardians. The Individuals with Disabilities Education Act (IDEA)
regulation in 34 Code of Federal Regulations (CFR) Section 300.321(a) specifies
the participants to be included on each child’s IEP team. It is essential that IEP
teams for English learners with disabilities include persons with expertise in
second language acquisition and other professionals, such as speech-language
pathologists, who understand how to differentiate between limited English
proficiency and a disability (ED July 2014, FAQ#5).



Ensuring that limited English proficient parents/guardians understand and are able
to meaningfully participate in IEP team meetings at which the child’s participation
in the annual state ELP assessment is discussed. If a parent whose native
language is other than English is participating in IEP meetings, the IDEA
regulations require each public agency to take whatever action necessary to
ensure that the parent understands the proceedings of the IEP team meeting,
including arranging for an interpreter (34 CFR section 300.322[e]). When parents
themselves are LEP, Title VI of the Civil Rights Act of 1964 also requires that the
LEA effectively communicate with parents in a manner and form they can
understand, such as by providing free interpretation and/or translation
services(ED July,2014, FAQ#6).



Ensuring that all English learners, including those with disabilities, participate in the
annual state ELP assessment, with or without accommodations, or take an
appropriate alternate assessment, if necessary (section 1119[b][7] of the ESEA
and section 612[a][16][A] of the IDEA). An IEP Team cannot determine that a
particular English learner with a disability should not participate in the annual state
ELP assessment (ED July, 2014, FAQ #7).

According to California Code of Regulations, Title 5 (5 CCR) sections 11511 and 11516
through 11516.7 (Division 1, Chapter 11, Subchapter 7.5) as well as EC Section 313, the
initial and annual administration of the CELDT are the responsibilities of the LEA. Most
students with disabilities are able to participate effectively on the CELDT. For those
students whose disabilities preclude those participating in one or more domains of the
CELDT, their IEP teams may recommend accommodations or an alternate assessment.
(EC Section 56385, 5 CCR 11516.5 through 11516.7, and the “Matrix of Test Variations,
Accommodations, and Modifications for Administration of California Statewide Assessments”
[August 2014] at http://www.cde.ca.gov/ta/tg/ai/caasppmatrix2.asp).
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Modifications are alternate means of assessing the ELP of students with disabilities.
Because such alternate means of assessments fundamentally alter what the
CELDT measures, students receive the lowest obtainable scale score (LOSS) on
each domain affected. Caution should be used when interpreting results because
the LOSS on one or more domains may lower the Overall performance level on the
CELDT. The LOSS on the CELDT will be used to calculate the AMAOs for Title III
accountability purposes. If the student is not reclassified, the LOSS will be entered
as the Most Recent Previous Scale Score(s) at the next year’s administration of the
CELDT.
In accordance with Title 34, Code of Federal Regulations (34 CFR) 300.304
through 300.305, initial identification for determining whether a student is a student
with a disability takes into consideration existing data, which include LEA and
statewide assessments. For those who participate in programs for students with
disabilities, the LEA may be a school district, an independent charter school, the
county office of education, or a state special school.
When a student is not able to take the CELDT (the entire test or any portion of it),
that information is shared at the IEP team meeting. IEP team members may
determine that alternate assessments are appropriate and necessary. Per the ED,
the alternate assessment must be aligned with the ELD Standards. The results of
alternate assessments and/or the CELDT are part of current levels of performance
in the IEP. The scores or performance levels are a part of the information
considered by the team to develop linguistically appropriate goals (EC sections
56341.1[b] and 56345[b][2]).
Because of the unique nature of individual students’ disabilities, the CDE does not
make specific recommendations as to which alternate assessment instruments to
use. However, the appropriate alternate assessment must be identified annually in a
student’s IEP. The LEA must ensure that the IEP team includes an individual who
can interpret the instructional implications of evaluation results (e.g., an ELD
specialist to interpret CELDT results) (34 CFR Section 300.321[a][5]). Identified
English learners with disabilities must take the CELDT with any accommodations
specified in their IEPs or take appropriate alternate assessments as documented in
their IEP every year until they are reclassified.
The sample worksheets provided in the past to assist LEAs and schools in
planning for the administration of the CELDT to students with an IEP or Section
504 plan have been condensed into a user-friendly checklist, which is found in
Section 1 on pages 13 and 14. Other documents that may assist LEAs in
determining how to assess individual students are (1) guidelines for reviewing
IEPs and Section 504 plans in Section 1 on page 15; and (2) the Participation
Criteria Checklist for Alternate Assessments in Section 1 on page 16.
2015–16 CELDT Information Guide
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Selective Mutism
Although the CDE does not make specific recommendations about
accommodations or alternate assessments, there have been an increased
number of inquiries regarding students identified as selectively mute.
Therefore, additional information is being provided for local consideration.
Selective mutism (SM) is an anxiety disorder that is classified under “mental
disorders” in the Fifth Edition of the Diagnostic and Statistical Manual of Mental
Disorders, (DSM-5). Because of its classification, SM meets the eligibility criteria
for necessary accommodations through a Section 504 plan.
A student with SM consistently fails to speak in certain situations (e.g., school);
however, the student speaks at other times (e.g., at home or with friends). SM
may cause significant interference with educational or communicative functioning.
Studies have demonstrated that immigrant and language minority students are at
a higher risk of developing SM than native-born students. This diagnosis
excludes students who may be uncomfortable with a new language and may
select not to speak in specific environments. A nonverbal period of time is to
be expected in students acquiring a new language and should, therefore, not be
mistaken as SM.
Additional information regarding SM can be found at the following Web sites:
http://www.ncbi.nlm.nih.gov/pmc/articles/PMC3538870/ and
http://www.asha.org/public/speech/disorders/selectivemutism/

2015–16 CELDT Information Guide

California Department of Education August 2015

Page | 21

Page | 22

Page | 23

Page | 24

Page | 25

Page | 26

Page | 27

Page | 28

Page | 29

Page | 30

Public Records Request Log 2017 - 2018
Week Ending May 17, 2018
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Date of
Receipt
3/22/18

62

4/17/18

63

4/23/18

64

4/27/18

65

4/27/18

66

5/1/18

Requestor
Scott Rafferty

Communications
allegations

Scott E. Jenny
Jenny & Jenny LLP, Attorneys

Pinole HS Project- Tree removal,
trenching and hill excavation project
between Subject Properties, 2059 Shea
Drive and 2069 Shea Drive, Pinole CA
WCCUSD 2016-2017 LCAP Data

Rigel Massaro
Public Advocates, Inc.
Scott Rafferty
J. Paul Fanning
Lankford, Crawford, Moreno
& Ostertag LLP
Asher Waite-Jones
Legal Services For Children

67

5/9/18

David Stephan

68

5/15/18

Scottie Smith
Educational Advocate

69

5/15/18

Requested Records/Information

M. Kevin O’Neill
California Taxpayers Network

regarding

CVRA

April 18, 2018 Board Meeting Minutes
and Video Recording
Richmond High School / Asbestos
Records

Student
Data
for
Disciplinary,
Suspensions, Expulsions and Transfers
for School Years 2014-15, 2015-16,
2016-17 and 2017-18
Roster of all WCCUSD High School
Faculty
Student/District Inter and Intra Transfers
Data for each School Site / For School
Years 2014-15, 2015-16, 2016-17 and
2017-18
Board Adopted Resolutions authorizing
a Lease-Leaseback Transaction / Most
recent Invoice/Application for payment
received by District for Lease-Leaseback
transaction

Current Status
3/27/18 Email sent with DOCs & Links
Gathering/Reviewing Documents
4/26/18 Email sent
Gathering/Reviewing Documents
5/31/2018 DOCs available
Gathering/Reviewing Documents
5/8/18 Email sent with DOCs & Link
COMPLETED
5/15/18 Acknowledgement email sent
Gathering/Reviewing Documents
6/30/2018 DOCs available
5/15/18 Acknowledgement email sent
Gathering/Reviewing Documents
6/8/2018 DOCs available
5/15/18 Acknowledgement email sent
5/15/18 Acknowledgement email sent
Gathering/Reviewing Documents
6/30/2018 DOCs available
5/17/18 Email sent/No Responsive DOCs
COMPLETED

