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SUMMARY	  

 
Recent studies indicate that 1 in 5 (11.3 million) of K-12 youth in America are left 
unsupervised after school.1 These numbers are troubling, especially for youth living in 
communities with high levels of community stressors such as poverty. Youth without 
consistent supervision from 3pm-6pm are at a higher risk of becoming victims of violent 
crimes and engaging in risky behaviors such as smoking and drug use.2 Youth who are not 
supervised and do not have access to enriching and supportive environments after school are 
also at a higher risk of experiencing academic difficulties, dropping out of school, and 
stymied social-emotional skills driven by stress, loneliness, and fear.3  
 
Research has shown however, that after school programs can lead to positive outcomes for 
youth. After school programs can keep youth safe, improve student behavior and skills, 
promote academic skills, and improve academic outcomes. The more that youth participate 
in after school programs, the more they can benefit from these programs.4 

Quality	  Matters	  

The quality of the after school program is critical in promoting positive outcomes for youth. 
High quality programs include key youth developmental practices such as strong 
relationships among youth and staff, opportunities for youth choice and leadership, 
opportunities for youth to build skills and gain mastery, and participate in activities that are 
well organized and challenge youth in a positive way.5 Because quality is the critical link 
between participation and positive outcomes, and because program leadership and staff have 
direct control over this aspect of the programs, understanding program quality is the key to 
understanding the success of an after school program.  

                                                        
1 Afterschool Alliance. (2014) America After 3 PM: Afterschool Programs in Demand.  
2 Riggs, N. R., & Greenberg, M. T. (2004) “The role of neurocognitive models in prevention research.“ In D. 
2 Riggs, N. R., & Greenberg, M. T. (2004) “The role of neurocognitive models in prevention research.“ In D. 
Fishbein (Ed.): The science, treatment, and prevention of antisocial behaviors: Application to the criminal justice 
system:Vol. 2. Evidence-based practice. Kingston, NJ: Civic Research Institute. 
3 Mahoney, J.L, Parente, M.E. & Zigler, E.F. (2009) “Afterschool programs in America: Origins, Growth, Popularity, 
and Politics.” Journal of Youth and Development Vol. 4(3).  
4 For a full list of sources discussing these outcomes, see opening of the full report. 
5 Birmingham, Jennifer, et al. (November 2005). Shared Features of High-Performing After-School Programs: A 
Follow-Up to the TASC Evaluation. Policy Studies Associates. Retrieved from 
http://www.sedl.org/pubs/fam107/fam107.pdf. 
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There	  is	  a	  Need	  for	  High	  Quality	  Programs	  in	  West	  Contra	  Costa	  County	  

West Contra Costa Unified School District (WCCUSD) serves communities and youth who 
are in particular need of high quality after school programs. The unemployment rate for the 
zip codes primarily served by the After School Programs ranges from 12% to 15%. Between 
23% and 36% of children and youth in these zip codes live below poverty level. Moreover, the 
District has higher dropout rates and lower graduation rates than the California state average. 
A substantial proportion of WCCUSD students are English Learners (35%) and over two-
thirds of all students in the District receive free or reduced price meals (71%), a commonly 
used indicator of low-income status.6  

About	  WCCUSD	  After	  School	  Programs	  and	  the	  Evaluation	  

School-based After School Programs are supported by the WCCUSD Expanded Learning 
Office. Publically-funded After School Programs operate in 28 schools throughout West 
Contra Costa Unified School District, including 24 elementary schools (grades K-6) and 4 
middle schools (grades 7-8). All of the After School Programs on WCCUSD campuses receive 
funding through the After School Education and Safety (ASES) grant program administered 
by the California Department of Education (CDE) and through the 21st Community 
Learning Center (21st CCLC) federal grant program also administered by CDE. The After 
School Programs focus on improving children and families’ well-being by supporting the 
development of their physical, social-emotional, and academic skills.  
 
In WCCUSD, the Expanded Learning Office measures quality using the Program Quality 
Assessment (PQA) Tools and accompanying Youth Program Quality Intervention (YPQI) 
supports developed by the Weikart Center for Youth Program Quality. The PQAs – a set of 
research-validated observational tools  - measure program quality across four domains: safe 
environment, supportive environment, interaction and engagement. These quality domains 
are inter-related and build upon one another. Broadly speaking, programs need to ensure that 
youth enjoy a safe and supportive environment before working to establish high quality 
interaction and engagement. The elements of the YPQI cycle in the District’s After School 
Programs include: 

• Program Quality Self-Assessment using the Youth and School-Age Program 
Quality Assessment tools; 

• Program Quality External Assessment conducted by certified assessors; 
• Planning with Data and Quality Coaching trainings to support sites’ use of 

program quality data to develop program improvement plans. 
                                                        
6 Ed Data (http://www.ed-data.org/district/Contra-Costa/West-Contra-Costa-Unified) accessed 8/14/2015. 
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In order for programs to reach their full potential to provide strong youth development, it is 
not enough to simply measure quality. Programs need to invest in strong staff training and 
coaching and develop strong content to actually improve quality. In 2014-15, the Expanded 
Learning Office invested in quality across the 28 programs in the multiple ways at the staff, 
program, and system levels including: 
 

• Building on lessons learned during summer 2014 programming; 
• Requiring site leaders to facilitate network-wide professional development;  
• Redefining academic support. 

 
This report is guided by the following evaluation questions and the Theory of Action detailed 
in Figure 1. 
 

1. To what extent do West Contra Costa Unified School District’s After School 
Programs recruit and retain youth? 

2. To what extent are West Contra Costa Unified School District’s After School 
Programs providing a high quality experience for participants? Are the programs 
safe, supportive, interactive and engaging? 

3. To what extent are programs meeting District goals related to youth and family 
outcomes? 

 
FIGURE 1. THEORY OF ACTION FOR WCCUSD AFTER SCHOOL PROGRAMS 2014-15 

	  
	  

Regular	  Participation	   in	  High	  Quality	  
Programs	  
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Attendance	  and	  Participation	  

In 2014-15, WCCUSD After School Programs sustained strong attendance and participation. 
WCCUSD After School Programs served 3,921 youth during the 2014-15 school year, or 18% 
of students in grades K-8th enrolled in WCCUSD that year.7 Nearly half (46%) of all After 
School Program participants were English Learners in 2014-15, compared to 35% of the 
District as a whole.8 Nearly 9 in 10 students (86%) at the 28 schools were eligible for Free or 
Reduced Price lunch, compared to 70% for the District overall.9  
 
Students attended WCCUSD After School Programs an average of 116 days. Elementary 
school participants attended an average of 127 days. Middle school participants attended an 
average of 73 days; only about 35% attended 100 days or more. Compared to 2013-14, 
program attendance rates are about the same. 
 
FIGURE 2: AVERAGE PARTICIPANT DAYS ATTENDED 

 
Source: WCCUSD After School Programs’ Cityspan attendance system; 24 Elementary sites (2014-15 n = 3,132; 2013-
14 n = 3,378), 4 Middle School sites (2014-15 n = 789, 2013-14 n = 814). 

 
WCCUSD After School Programs are expected to meet specific attendance targets based on 
their grant funding amounts. These programs must meet an 85% attendance target 
established by the California Department of Education (CDE). In 2014-15, WCCUSD After 

                                                        
7 District data from Dataquest (http://dq.cde.ca.gov/dataquest), accessed 7/27/2015. 
8 WCCUSD. 
9 Several WCCUSD schools are now Provision 2 schools, which means families are no longer required to complete 
Free/Reduced Price Lunch (FRPL) eligibility forms at those sites. Because a large proportion of families have been 
eligible historically, the District decided that it was more economical to provide free lunch to all students than to 
continue to collect and monitor the necessary paperwork. Therefore, these figures are based on CALPADS data.  
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School Programs met 89% of their attendance goals. Notably, Middle School programs 
sustained strong attendance, reaching 90% of attendance targets.  
 
FIGURE 3: AVERAGE PROGRESS TOWARD ATTENDANCE GOALS DEFINED BY CDE, BY 
PROGRAM TYPE 

   
 
Source: WCCUSD After School Programs’ Cityspan attendance system; 24 Elementary sites (2014-15 n = 3,132; 2013-
14 n = 3,378), 4 Middle School sites (2014-15 n = 789, 2013-14 n = 814). 
 

Program	  Quality	  

Evidence from youth and parent surveys suggests that WCCUSD After School Programs 
continue to provide a safe and supportive environment for youth.  
 

• 86% of youth reported feeling safe in the program while 99% of parents agreed 
the program kept their children safe. 

 
• All sites met minimum standards for safety, as measured by Program Quality 

Assessment (PQA) observations. 
 

• Sites provided a more supportive environment compared to the previous year, 
with average scores increasing slightly from 2013-14. 

 
• 92% of youth reported that 

there is an adult who cares 
about them in the program; 
90% of parents agreed that 
there is an adult in the program 
that their child can talk to. 
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“[It] provides a safe environment for my 
son so I can work and not worry about 
where he is or who he is playing with.” 

– Elementary Parent 
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• Programs continued to promote positive peer interaction and a sense of 

belonging. Programs may need to continue to develop leadership skills and 
promote strong participant engagement. 

 
• Programs demonstrated strong practices to develop participants’ sense of 

belonging. 86% of youth report that they feel like they belong at their program. 
 

• 88% of parents report that their child has opportunities to develop leadership 
skills in the program. However, observations suggest that programs still need to 
improve practices that develop students’ mentoring and leadership skills.  

 
• Programs strengthened student engagement, but still have room to grow. 

While 83% of youth report that adults listen to what they have to say, only 53% 
report that they help decide rules or activities in the program. While some sites 
met minimum standards of engagement during observations, most feel short of 
minimum standards in at least one scale within this domain. 

 

 

Youth	  and	  Parent	  Benefits	  

Ultimately, the After School Programs are making a difference for students, their parents, and 
the District as a whole. These Programs develop academic skills, promote social-emotional 
skills, engage and support families, and may contribute to strong school day attendance, 
which in turn leads to positive academic outcomes. 
 
WCCUSD After School Programs develop youth’s academic skills. The approach to 
developing these skills is two-fold. In part, ASPs can support the development of non-
cognitive academic behaviors and skills that set youth up for success. These behaviors and 

Promising	  Practice:	  Youth	  Choice	  	  

Several	  programs	  provide	  at	  least	  some	  opportunities	  for	  choice	  within	  activities.	  At	  one	  site,	  youth	  created	  rockets	  
that	  could	  take	  off	  from	  ‘ooblek’.	  After	  drawing	  a	  picture	  of	  their	  rocket,	  they	  were	  given	  a	  variety	  of	  materials	  to	  build	  
their	  rocket.	  They	  used	  open-‐ended	  materials	  and	  each	  pair	  determined	  their	  own	  rocket	  design.	  
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skills include developing strategies to prioritize and plan schoolwork and feeling more 
connected to school.  
 
At the same time, ASPs can reinforce academic content such as reviewing and practicing 
math problems, providing time to practice vocabulary and reading comprehension, and 
providing science-focused activities. 
 
Evidence suggests that After School Programs are successful in developing these skills:  
 

• 81% of participants report that they learn things during program that help 
them with schoolwork; 79% of youth agree that they are better at getting their 
homework done on time. 

 
• 92% of parents report that their child’s attitude toward school has improved as 

a result of the After School Program. 
 

• 79% of youth agree that their After School Program helps them feel like a part of 
their school. 

 
WCCUSD After School Programs promote participants’ social-emotional skills. These 
programs can provide opportunities to persevere and master skills, to build social skills, and 
to expand youth horizons through new skills and experiences. 
 

• 76% of participants report that they learn how to work out their problems; 
76% of youth agree that the program helps them listen to others, a critical social-
emotional skill. 

 
• 80% of participants report that they learned to do something new; 75% of 

youth agree that they are better at something they used to think was hard, a 
measure of grit and perseverance. 

 
• 84% of youth report that they are proud of things they’ve done in the After 

School Program. 
 
WCCUSD After School Programs engage and support families. These programs provide 
opportunities for parents to feel welcome and connected to the school. Moreover, the 
programs enable parents to go to work or school and help participants complete homework 
when parents are unable to do so. 
 



SUMMARY	  

 
2014-‐15	  West	  Contra	  Costa	  Unified	  School	  District	  After	  School	  Programs	  Evaluation	   Page	  11	  
Prepared	  by	  Public	  Profit	  
November	  2015	  

• 98% of parents report that a program staff member recognizes them when they 
visit; 97% say that staff listen when they have a question or comment. 

 
• 95% of parents feel more comfortable at their child’s school because of the After 

School Program; 83% report that they are more involved in their child’s school 
because of the program. 

 
• 96% of parents report that the After School Program enables them to go to 

school or work; 98% of parents are satisfied or very satisfied with the program. 

 
WCCUSD After School Programs may contribute to positive academic outcomes.  
 

• Program participation is correlated with strong school day attendance. 
Participants have an average school day attendance rate of 95.8% compared to 
94.3% among their non-participant peers at the same sites. While it is not possible 
to determine if participation in the After School Program leads to strong school 
day attendance, or vice versa, it is likely a mutually supportive relationship. 
WCCUSD After School Programs may be a valuable resource for the District in 
promoting school day attendance and therefore supporting academic success. 

 
• Similarly, rates of chronic absence are lower among program participants. 9% 

of After School Program participants were chronically absent in 2014-15, 
compared to 15% of their non-participating peers at the same sites. 

 
 
 
 
 

“This after school program gives the kids a self-esteem, like they have [a] 
positive perception in life. It motivates them to do a better job in the future.” 

– Middle School Parent 
 

“The kids have a chance to socialize with other kids for an extended period of 
time, thus further improving their social skills!” 

– Elementary Parent 
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• 46% of participants are English Learners, including 24% of Middle School 
participants, many of whom may be long-term English Learners. 

 
• Data on English Learner redesignation among After School Program 

participants is mixed. In 2014-15, just over 8% of participants were redesignated, 
compared to nearly 11% for the District as a whole. This reflects a reversal of the 
2013-14 data, when 13% of participants were redesignated compared to 9% for 
the District overall. The Expanded Learning Office should continue to monitor 
redesignation rates among program participants and compare it to the program 
sites and the District overall to determine trends. 

Conclusion	  

As the District continues to invest in building a quality network, the Programs will continue 
to strengthen quality program practices and develop academic skills to support the academic 
habits, mindsets and outcomes that young people need to succeed. 
 

“[A strength of the program is] that the whole staff knows all of the kids and the 
parents of the kids, and they help us work with them and complete their 
homework.” 

– Elementary Parent (translated from Spanish) 
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LANDSCAPE	  OF	  WEST	  CONTRA	  COSTA	  UNIFIED	  
SCHOOL	  DISTRICT’S	  AFTER	  SCHOOL	  PROGRAMS	  

The	  Importance	  of	  After	  School	  

Recent studies indicate that 1 in 5 (11.3 million) of K-12 youth in America are left 
unsupervised after school.10 These numbers are troubling, especially for youth living in 
communities with high levels of community stressors such as poverty. Youth without 
consistent supervision from 3pm-6pm are at a higher risk of becoming victims of violent 
crimes and engaging in risky behaviors such as smoking and drug use.11 Youth who are not 
supervised and do not have access to enriching and supportive environments after school are 
also at a higher risk of experiencing academic difficulties, dropping out of school, and 
stymied social-emotional skills driven by stress, loneliness and fear.12  
 
Research has shown however, that after school programs can lead to positive outcomes for 
youth. After school programs can keep youth safe: youth report that they feel more safe in 
after school than in their neighborhoods, and youth who participate in after school can be less 
involved in criminal activities compared to their peers.13 After school can also improve 
student behavior and social skills.14 Participation in after school can improve self-
confidence and self-esteem and other positive social behaviors. After school participation can 
also reduce problem behaviors such as acting out or aggression.  
 
Moreover, studies show that after school can improve academic outcomes for youth. After 
school participation can increase school day attendance and engagement in learning.15 
Regular participation can also improve academic outcomes by supporting academic skills 

                                                        
10 Afterschool Alliance. (2014) America After 3 PM: Afterschool Programs in Demand.  
11 Riggs, N. R., & Greenberg, M. T. (2004) “The role of neurocognitive models in prevention research.“ In D. 
Fishbein (Ed.): The science, treatment, and prevention of antisocial behaviors: Application to the criminal justice 
system: Vol. 2. Evidence-based practice. Kingston, NJ: Civic Research Institute. 
12 Mahoney, J.L, Parente, M.E. & Zigler, E.F. (2009) “Afterschool programs in America: Origins, Growth, Popularity, 
and Politics.” Journal of Youth and Development Vol. 4(3).  
13 Goldschmidt, P. and Huang, D. (2007) “The Long-Term Effects of After-School Programming on Education 
Adjustment and Juvenile Crime: A Study of the LA’s BEST After-School Program.” US Department of Justice. Retrieved 
from http://www.lasbest.org/imo/media/doc/LASBEST_DOJ_Final%20Report.pdf.  
14 Durlak, J.A., Weissberg, R.P., & Pachan, M. (2010) “A meta-analysis of after-school programs that seek to promote 
personal and social skills in children and adolescents.” American Journal of Community Psychology, 45. 
15 Naftzger, N, et al. (2013) “Texas 21st Century Community Learning Centers: Year 2 Evaluation Report.” American 
Institutes for Research. Retrieved from http://tea.texas.gov/index4.aspx?id=3546 
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such as task persistence and other study habits that in turn promote academic achievement.16 
In addition, the more that youth participate in after school programs, the more they can 
benefit from these programs. Increased participation is linked to improved school attendance, 
improved tests scores and grades, and decreased disciplinary actions such as suspensions.17,18 

Quality	  Matters	  

The quality of the after school program is critical in promoting positive outcomes for youth. 
High quality programs include key youth development practices such as strong relationships 
among youth and staff, opportunities for youth choice and leadership, opportunities for 
youth to build skills and gain mastery, and participate in activities that are well organized and 
challenge youth in a positive way.19 Because quality is the critical link between participation 
and positive outcomes, and because program leadership and staff have direct control over this 
aspect of the programs, understanding program quality is the key to understanding the 
success of an after school program. 
 
Understanding – and measuring – program quality can take many forms, from staff report to 
participant or parent report to direct observation. Because core elements of program quality 
can be seen in the interactions between staff and participants, direct observation can be the 
best measure of quality. There are many after school program quality measurement tools. The 
Program Quality Assessment (PQA) Tools developed by the Weikart Center for Youth 
Program Quality, a set of research-validated tools, offer several advantages. 
 

• The PQA Tools measure the very elements of quality that research shows are 
connected to youth outcomes: safety, relationships, skill-building and participation. 
 

• The PQA Tools provides a roadmap for staff as they seek to improve program quality. 
The PQA Tools focus on the point-of-service, or the specific interactions between 
youth participants with each other, the staff and their environment. These are areas of 

                                                        
16 Vandell, D. L., et al. (2007) Outcomes Linked to High-Quality Afterschool Programs: Longitudinal Findings from the 
Study of Promising Afterschool Programs. Report to the Charles Stewart Mott Foundation. 
17 Vinson, M., Marchand, J., Sparr, M., and Moroney, D. (2013) “Rhode Island 21st Century Community Learning 
Centers Program Evaluation: Evaluation Report 2011-12.” American Institutes for Research. Retrieved from 
http://www.ride.ri.gov.  
18 Jones, C.J., Chan, W., and Polonsky, M. (2009) Chicago Public Schools Students Succeeding Academically Through 
Non-academic After-School Activities: The 2008 After-School All-Stars Program. Office of Extended Learning 
Opportunities, Chicago Public Schools. Retrieved from http://eevala.org/documents.  
19 Birmingham, Jennifer, et al. (November 2005). Shared Features of High-Performing After-School Programs: A 
Follow-Up to the TASC Evaluation. Policy Studies Associates. Retrieved from 
http://www.sedl.org/pubs/fam107/fam107.pdf. 
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the program over which site staff have the most control and can see the most 
immediate benefit. 

 
• The PQA Tools provide a tailored set of tools by grade level, including a School-Age 

(Kindergarten through 6th grade) and Youth (4th grade through high school) version. 
 

• The PQA Tools are part of a structured YPQI process, including assessment, data 
reflection and planning, and training and coaching for program improvement. 

 
The PQA Tools include four domains (Figure 4): 
 

1. Safe Environment – Youth experience both physical and emotional safety. The 
program environment is safe and sanitary. The social environment is safe. 
 

2. Supportive Environment – Adults support youth to learn and grow. Adults 
support youth with opportunities for active learning, for skill building, and to 
develop healthy relationships. 

 
3. Peer Interaction – There is a positive peer culture in the program, encouraged 

and supported by adults. Youth support each other. Youth experience a sense of 
belonging. Youth participate in small groups as members and as leaders. Youth 
have opportunities to partner with adults. 

 
4. Youth Engagement – Youth experience positive challenges and pursue learning. 

Youth have opportunities to plan, make choices, and reflect and learn from their 
experiences. 

 
The quality domains are inter-related and build upon one another. Broadly speaking, 
programs need to assure that youth enjoy a Safe and Supportive environment before working 
to establish high quality Interaction and Engagement. For example, a program in which 
young people are afraid to try new things for fear of being ridiculed by others - an example of 
an unsupportive environment - is not likely to be an interactive, engaging place for kids. 
 
 



ABOUT	  WEST	  CONTRA	  COSTA	  UNIFIED’S	  AFTER	  SCHOOL	  PROGRAMS	  

 
2014-‐15	  West	  Contra	  Costa	  Unified	  School	  District	  After	  School	  Programs	  Evaluation	   Page	  16	  
Prepared	  by	  Public	  Profit	  
November	  2015	  

FIGURE 4: YOUTH PROGRAM QUALITY PYRAMID  

 
Source: Adapted from Youth PQA Handbook by High/Scope Educational Research Foundation, 2007.  

There	  is	  a	  Need	  for	  High	  Quality	  Programs	  in	  West	  Contra	  Costa	  County	  

West Contra Costa Unified School District (WCCUSD) serves communities and youth who 
are in particular need of high quality after school programs. The unemployment rate for the 
zip codes primarily served by the After School Programs ranges from 12% to 15%. Between 
23% and 36% of children in these zip codes live below poverty level. The median income for 
families ranges from $36,000 to $50,000, below the median income for California ($63,000) 
and far below that of the county as a whole ($95,000).20  
 
The District has higher dropout rates and lower graduation rates than the California state 
average. A substantial proportion of WCCUSD students are English Learners (35%) and over 
two-thirds of all students in the District receive free or reduced price meals (71%), a 
commonly used indicator of low-income status.21  
                                                        
20 Data reported for zip codes 94801, 94804 and 94806, which account for 83% of all After School Program participants. 
Data reported from the American Community Survey, 2009-2013 5-year estimates, accessed from American Fact 
Finder (http://factfinder.census.gov/faces/nav/jsf/pages/index.xhtml).   
21 Ed Data (http://www.ed-data.org/district/Contra-Costa/West-Contra-Costa-Unified) accessed 8/14/2015. 



ABOUT	  WEST	  CONTRA	  COSTA	  UNIFIED’S	  AFTER	  SCHOOL	  PROGRAMS	  

 
2014-‐15	  West	  Contra	  Costa	  Unified	  School	  District	  After	  School	  Programs	  Evaluation	   Page	  17	  
Prepared	  by	  Public	  Profit	  
November	  2015	  

About	  WCCUSD	  After	  School	  Programs	  

School-based After School Programs are supported by the WCCUSD After School Programs 
Office. Publically-funded After School Programs operate in 28 schools throughout West 
Contra Costa Unified School District, including 24 elementary schools (grades K-6) and 4 
middle schools (grades 7-8). The WCCUSD After School Programs are open to all students at 
the host school at no cost to the family. In some cases, schools may determine specific criteria 
for priority student enrollment, such as low academic performance or social needs. 
 
All of the After School Programs on WCCUSD campuses receive funding through the After 
School Education and Safety (ASES) grant program administered by the California 
Department of Education (CDE). Five (5) of the After School Programs also receive funding 
through the 21st Community Learning Center (21st CCLC) federal grant program also 
administered by CDE. 
 
The After School Programs operate with the following goals for each grant, with a particular 
focus on improving children and families’ well-being by supporting the development of their 
physical, social-emotional, and academic skills.  
 
ASES grant goals: programs provide children and youth with safe and educationally 
enriching alternatives during non-school hours, including literacy, academic enrichment, and 
safe, constructive activities. 
 
21st Century Community Learning Center (CCLC) grant goals: programs provide students 
with academic enrichment opportunities and additional supportive services necessary to help 
them meet state and local standards in the core content areas. 21st CCLC programs are 
intended to: 

• Improve academic achievement 
• Provide enrichment services that reinforce and complement the academic 

program 
• Provide family literacy and related education development services 

School-‐Community	  Partnerships	  

Each After School Program is managed by a local community-based organization known as a 
lead agency. The three lead agencies that partnered with the District to run the After School 
Programs during the 2014-15 school year were: 

• Bay Area Community Resources (BACR) 
• City of El Cerrito Park and Recreation Department 
• YMCA of the East Bay 
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Working in close partnership with school leadership, lead agencies are responsible for the 
day-to-day operations of the After School Program, including staffing, budgeting, program 
design, and managing extensive compliance and reporting requirements. 
 
After School Programs are most effective when supported by close relationships between the 
After School Program staff and regular school day staff. When the After School and regular 
school day are well aligned, After School Program activities can complement and reinforce 
regular school day learning, and provide seamless and integrated services for students.  

Staffing	  

WCCUSD After School Programs share a basic staffing pattern across all sites, though 
specific staff duties may vary somewhat from site to site. Shared features include a full-time 
Site Supervisor, a Lead Teacher, and youth development workers (Group Leaders). Many 
After School Programs also work with additional service providers for specific services, and 
some may rely on regular volunteer assistance as well. At some sites, certificated teachers 
provide targeted academic assistance and academic enrichment activities for After School 
Program participants through extended contracts.  
 
The Site Supervisor is responsible for the day-to-day operations of the After School Program, 
for supervising staff, for recruiting and retaining youth, and for establishing and maintaining 
relationships with school administrators and faculty, the families of participating students, 
and the staff of local community based organizations.  
 
Lead Teachers are certificated school day teachers who promote integration with the school 
day through aligning After School Program activities with state curricular standards, 
providing professional development for after school staff, and facilitating ongoing 
communication between the After School Program and the school day staff.  
 
Group Leaders are the Programs’ frontline staff and provide the bulk of direct service to 
youth in After School Programs. They are responsible for leading activities and assuring that 
youth are safe and supervised during program hours. Group Leader positions are generally 
part-time, part-year, hourly jobs that are often filled by college-age students and community 
members. 
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Program	  Activities	  

Publicly-funded After School Programs in West Contra Costa County provide a range of 
academic, physical, and enrichment activities. Within these broad categories, program staff 
and community partners develop activities to suit the unique interests and needs of the 
student population (see examples in Table 1).  
 
 
TABLE 1: SAMPLE ACTIVITIES 

CATEGORY SAMPLE ACTIVITIES 

Academic Support 
• Homework Help 
• Skill Building Activities 
• Targeted Academic Interventions 

Physical Activities 

• Basketball 
• Cheerleading 
• Dance 
• Flag Football 
• Track 
• Martial Arts 

Enrichment 

• Visual Arts 
• Astronomy 
• Creative Writing 
• Drama 
• Glee Club 
• Poetry 
• Science, Technology, Engineering and Math (STEM) 

Other 

• Community Building 
• Garden 
• Gender Specific Groups Focused on Social-Emotional 

Learning  
• Leadership 
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Assessing	  and	  Improving	  Program	  Quality	  	  

Assessing	  Quality	  

Since 2013-14, the District has used the Program Quality Assessment (PQA) Tools and the 
accompanying Youth Program Quality Intervention (YPQI) supports to measure program 
quality and provide a framework for on-going program improvement. The process of 
measuring program quality, making a data-driven program improvement plan, and 
implementing that plan are the YPQI cycle. The elements of the YPQI cycle in the District’s 
After School Programs: 
 

• Program Quality Self-Assessment using the Youth and School-Age Program 
Quality Assessment tools; 

• Program Quality External Assessment; 
• Planning with Data and Quality Coaching trainings to support sites’ use of 

program quality data to develop program improvement plans. 
 
The District piloted these tools in 2013-14; in 2014-15, all 28 sites have participated in the full 
YPQI cycle of assessment and improvement. 

Improving	  Quality	  

Yet, in order for programs to reach their full potential to provide strong youth development, 
it is not enough to simply measure quality. Programs need to invest in strong staff training 
and coaching and develop strong content to actually improve quality. Moreover, for an entire 
Network of programs to develop strong program practices collectively, the Network’s 
leadership needs to provide guidance for consistent, strong practices across all programs. The 
WCCUSD After School Programs Office provided just that consistent, strong support in 
2014-15. 
 
The After School Programs Office invested in quality across the 28 programs in the multiple 
ways at the staff, program and system levels: 
 

• Building on Lessons Learned in Summer 2014:  The After School Programs Office 
used Summer 2014 as a testing ground for a variety of staff supports. The Office 
recruited strong Group Leaders, provided extensive Professional Development and 
mandated a consistent curriculum including daily lesson plans. Staff provided such 
positive feedback that the After School Programs Office developed a similar 
Community-Building curriculum for the first week of the school year. The After 
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School Programs Office also encouraged staff to use summer as a model, planning 
short thematic units. Some sites adopted these suggestions, and the After School 
Programs Office continued to use the summer as inspiration for other developments 
outlined below.  

 
• On-going Professional Development for Site Supervisors: Each month, the After 

School Programs Office trained Site Supervisors on one of the Youth Work Methods, 
a series of trainings aligned with the PQA tools.  For returning Site Supervisors, this 
served as an opportunity to return to the Methods with fresh eyes after seeing them 
for the first time in 2013-14.  

 
• Two-for-one: Leadership Development for Site Supervisors and Professional 

Development for Group Leaders: Each month, the same Method training was then 
offered for any interested Group Leaders. In order to deepen Site Supervisors’ 
leadership skills and increase their mastery over the material, the Site Supervisors led 
these trainings. As part of a group of 3, each Site Supervisor selected one Method to 
lead, met multiple times as a group with the After School Programs Office staff to 
prepare the Method, and then delivered it for the front line staff.  

 
• Redefining Academic Support: In prior years, the academic hour of the After School 

Programs had been focused primarily on homework support. During the 2014-15 
school year the WCCUSD After School Programs shifted the focus of the academic 
hour to skill building.   

 
Working with the Sites’ Lead Teachers, the After School Programs Office focused 
Academic Support time on skills review. This approach acknowledges that School 
Day Teachers are the experts at delivering new material. Yet, After School staff can 
play a role in reinforcing earlier content. So, for example, while 3rd graders are 
learning two-step arithmetic problems, the After School Program staff were charged 
with reinforcing prior content, such as basic addition and subtraction. Through this 
approach, a student who had not yet mastered earlier concepts – and was therefore in 
danger of falling behind– would have the opportunity to bolster these necessary skills.  

 
• Using Data to Focus Improvement: Throughout the year, the After School Programs 

Office used data from the evaluation, from the District and from individual school 
sites to drive program improvement planning. Programs participated in Planning 
with Data, a session relying on site visit data to develop program practice 
improvement plans. In addition, programs were asked to develop 3 academic goals 
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for participating students and to identify how they would measure progress, 
presenting these plans to both District staff and their agency supervisor. 

 
• Piloting a Middle School Professional Learning Community: Out of the District’s 

28 After School Programs, only four take place on Middle School Campuses. Many 
factors make these programs distinct from elementary programs: they have unique 
attendance requirements, should provide opportunities for participant leadership, 
and need to help prepare students for high school. Because of the unique role of 
Middle School Programs, the After School Programs Office brought these four Site 
Supervisors together in a Professional Learning Community to collectively identify 
areas for improvement across the middle school programs. Together, the four sites 
decided that they needed to increase opportunities for students to mentor each other 
in their programs. With their sights on this goal, they researched existing models and 
best practices and visited each others site to learn from and support each other. 

 
• Quarterly Expanded Learning Collaborative Meetings: Several community-based 

organizations provide their services as enrichment providers in the After School 
Programs. These organizations include Richmond Arts Center, East Bay Center for 
the Performing Arts, the Food Bank of Contra Costa and Solano County, and 
Brothers on the Rise.  

 
In 2014-15, the After School Programs Office expanded the same tactics and goals 
they had for the staff of the Lead Agencies to include all the community-based 
partners. Together, they began to meet as the Expanded Learning Collaborative with 
the charge of improving quality across all partners and sites. The partners looked at 
data, were trained in the District’s definition of quality, and worked together to align 
goals. In prior years, a partner’s services might have been driven by their own mission 
and their funder’s goals, but not necessarily in alignment with a District-wide view 
and with school site goals. Moving forward, and under the After School Programs 
Office leadership, the partners worked to align their own goals – and those of their 
funders – with the District strategic plan, the quality goals of the After School 
Programs Office, and the individual schools sites’ goals. By aligning these otherwise 
disparate goals, the partners took a giant step toward providing more meaningful and 
impactful programming for WCCUSD students. 
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Through all of these activities, the After School Programs Office learned several lessons that 
will refine their approach in 2015-16: 
 

• When programs aren’t fully staffed, this provides significant and multiple barriers 
to quality improvement. Site Supervisors often filled in as Group Leaders in 
programs that were not fully or consistently staffed. This prevented them from taking 
the leadership role, including observing and coaching their staff, necessary to fully 
support program improvement. More fundamentally, without a full staff, sites often 
cannot serve the total number of students allowed by their state and federal funding, 
which in turn puts these critical resources at risk. 

 
Therefore, the After School Programs Office has begun to work with the Lead 
Agencies and Partners to explicitly create a workforce development plan, to recruit, 
hire, and retain high quality staff through additional professional development for 
Group Leaders and leadership training for Site Supervisors, increased hourly wages, 
and additional time for planning and preparing lesson plans. 

 
• School Day Teachers did not always understand the After School Programs’ 

approach to Academic Support. While the Group Leaders were asked to focus on 
reviewing and practicing academic skills previously taught by certificated teachers, 
School Day Staff were not always aware of or supportive of this strategy. They often 
asked Group Leaders to focus on the new skills as reflected in the homework. In 2015-
16, the After School Programs Office will partner with site staff to better articulate the 
vision and goals of the After School Programs’ Academic Support.  
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Already	  Reaching	  California’s	  Quality	  Improvement	  Standards	  

In 2013, California adopted After School Program Quality Standards. In 2015 California 
passed legislation requiring that all state-funded after school programs engage in data-driven 
program quality improvement, using the standards as a guide.22 These standards outline a 
range of quality practices, including providing a safe and supportive environment, providing 
active and engaged learning, and promoting skill building and giving opportunities for youth 
voice and leadership. 
 
WCCUSD After School Programs are already ahead of the curve. Through the Program 
Quality Assessments and the YPQI process, WCCUSD After School Programs voluntarily 
engaged in program quality measurement and data-driven improvement planning starting in 
2013-14, in line with the new requirements. WCCUSD After School Programs, therefore, are 
already well positioned to comply with the new legislation and to serve as a model for other 
districts developing their own quality improvement process. 

                                                        
22 For more information on the Quality Standards and the Quality Improvement Process, visit 
http://www.cde.ca.gov/ls/ba/as/implemetation.asp. 
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 Evaluation Framework 

Evaluation	  Questions	  

 
This report is guided by the following questions: 
 
1) To what extent do West Contra Costa Unified School District’s After School Programs 

recruit and retain youth? 
a) To what extent do programs provide the required access (3 hours per day, 5 days per 

week)? 
b) To what extent do they meet state and federal attendance requirements? 
c) What is the pattern of participant attendance? Do youth attend frequently and 

regularly? 
 

2) To what extent are West Contra Costa Unified School District’s After School Programs 
providing a high quality experience for participants? Are the programs safe, supportive, 
interactive and engaging? 
 

3) To what extent are programs meeting District goals related to youth and family 
outcomes? 
a) To what extent do participants improve their academic skills and classroom 

performance? To what extent do they meet or exceed standards and District goals? 
b) To what extent do participants show improved behavior and achieve strong personal 

growth in non-academic areas? 
c) To what extent do parents improve their skills and help their children with school 

work? 
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Theory	  of	  Action	  

Rooted in the research into the benefits of high quality after school programs outlined above, 
WCCUSD After School Programs have a straight-forward theory of action: regular 
participation in high quality programs benefits participating youth and their families.  
 
These benefits include direct outcomes for youth – those that are a direct result of program 
activities – such improved academic behaviors, increased school engagement, and social-
emotional skills. In addition, after school programs can contribute to other positive outcomes 
for youth and their families. These contributory outcomes include student academic 
outcomes such as English fluency and classroom performance and family outcomes such as 
family engagement in the school and in the participant’s academic work (Figure 5). 
 
FIGURE 5: THEORY OF ACTION FOR WCCUSD AFTER SCHOOL PROGRAMS 2014-15 

 

Data	  Sources	  for	  this	  Report	  

This report draws on data collected during site observations, through youth, parent and staff 
surveys, and through program attendance records, kept by the sites over the course of the 
year. In addition, the report relies on District data on participants, including race/ethnicity, 
English Learner status, special needs status and eligibility for free/reduced price lunch meals 
as well as test scores and academic assessment data. For a full list of data sources, see 
Appendix A.  
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ATTENDANCE	  AND	  PARTICIPATION	  

 
  
 
 
 

 

3,921 youth were served by WCCUSD After School Programs;  

18%	  of all students in grades K-8th enrolled in WCCUSD. 

 
 
 

 
 
 
 
 
 

Youth attended WCCUSD After School programs an average of 116	  days. 

Overall, the District achieved 89%	  of its attendance goals. 

 
 
 
 
 
 
 

 

2,527 youth participated in After School Programs each day 
across the District, on average. 

 	  

	  
ATTENDANCE	  AND	  PARTICIPATION	  
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WCCUSD	  After	  School	  Programs	  Serve	  Those	  in	  the	  District	  Who	  Most	  
Need	  Services	  	  

WCCUSD After School Programs served 3,921 youth during the 2014-15 school year, or 18% 
of students in grades K-8th enrolled in WCCUSD that year.23 Attendance records indicate that 
After School Programs in elementary schools served 3,132 youth, and middle school-based 
programs served an additional 789 youth. The number of youth served both in elementary 
and middle school programs is similar to last year. 
 
After School Program participants live primarily in three zip codes: 94801, 94804, and 94806, 
where the proportion of families living in poverty ranges from 16% to 24% of all families, 
compared to 12% for California as a whole (Figure 6).24 
 
FIGURE 6: PROPORTION OF WCCUSD AFTER SCHOOL PARTICIPANT BY ZIP CODE 

 
Source: WCCUSD After School Programs’ Cityspan attendance system for youth who attended After School during the 
2014-2015 Academic School Year and had a valid zip code reported (N=3,921).  

 

                                                        
23 District data from Dataquest (http://dq.cde.ca.gov/dataquest), accessed 7/27/2015. 
24 2009-2013 American Community Survey 5-year Estimates, American Fact Finder (http://factfinder2.census.gov/), 
accessed 7/28/2015. 
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WCCUSD After School Programs serve a greater proportion of English Learners compared to 
the District. Nearly half (46%) of all After School Program participants were English Learners 
in 2014-15, compared to 35% of the District as a whole.25 Moreover, a large majority of 
students at the 28 sites are eligible for free or reduced price lunch, a key indicator of socio-
economic status. Nearly 9 in 10 students (86%) at the 28 schools are eligible for Free or 
Reduced Price lunch, compared to 70% for the District overall and only 40% for all Middle 
and Elementary students combined, including the After School Program sites.26 
 
After School Programs served a smaller proportion of White and Asian/Pacific Islander 
youth, whereas a slightly higher proportion of African American and Hispanic/Latino youth 
participants were served by After School Programs compared to the District as a whole. After 
School Programs served an equal proportion of male (51%) and female (49%) students. 
 
TABLE 2: YOUTHS' RACE/ETHNICITY 

RACE/ETHNICITY CATEGORY 
WCCUSD AFTER SCHOOL 

PROGRAMS 
(N=3,921) 

WCCUSD  
GRADES K-8 
(N=1,927) 

Hispanic/Latino 58% 54% 

African American 24% 18% 

Asian/Pacific Islander 12% 16% 

White 7% 11% 

American Indian/Alaskan Native less than 1% less than 1% 

Source: WCCUSD After School Programs’ Cityspan attendance system; DataQuest District Enrollment by Ethnicity 
2014-15, accessed July 27, 2015. High school grades are excluded from analysis. 

 	  

                                                        
25 After School Programs participant information directly from WCCUSD student data; District data from Dataquest 
(http://dq.cde.ca.gov/dataquest), accessed 8/25/2014. 
26 Several WCCUSD schools are now Provision 2 schools, which means families are no longer required to complete 
Free/Reduced Price Lunch (FRPL) eligibility forms at those sites. Because a large proportion of families have been 
eligible historically, the District decided that it was more economical to provide free lunch to all students than to 
continue to collect and monitor the necessary paperwork. Therefore, these figures are based on CALPADS data.  
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Some	  WCCUSD	  Programs	  Retain	  Youth	  Year-‐Round;	  Others	  Do	  Not	  

Research shows that when youth attend structured, high quality programs regularly, they reap 
the intended benefits. While there is no magic number when it comes to program days 
attended, research does suggest that at about 100 days, young people are more likely to 
benefit from participating in the program than when they participate for fewer days.27,28 
 
Overall, youth attended WCCUSD After School Programs an average of 116 days. 
Elementary students’ participation rate drives this average; elementary participants attend an 
average of 127 days. Seventy-three percent (73%) of youth in elementary school programs 
attended 100 days or more. However, the average days attended by middle school youth is 
much lower, at 73 days; only about 35% attended 100 days or more. Compared to 2013-14, 
program attendance rates are about the same. 
 
FIGURE 7: AVERAGE PARTICIPANT DAYS ATTENDED 

 
Source: WCCUSD After School Programs’ Cityspan attendance system; 24 Elementary sites (2014-15 n = 3,132; 2013-
14 n = 3,378), 4 Middle School sites (2014-15 n = 789, 2013-14 n = 814). 
  

                                                        
27 A study found that students participating in the Texas 21st CCLC programs for 60 days or more showed a greater 
reduction in disciplinary incidents compared to those who attended 30 days or more. Naftzger, N, et al. (2013) “Texas 
21st Century Community Learning Centers: Year 2 Evaluation Report.” American Institutes for Research. Retrieved 
from http://tea.texas.gov/index4.aspx?id=3546.  
28 An evaluation of LA’s BEST found the strongest gains in standardized test scores in middle school among those who 
had participated for at least 140 days in elementary school compared to other LA’s BEST participants. Huang, D., La 
Torre, D., Leon, S., Duong, N. and Hodson, C. (2011) “Supporting Student Success in Middle Schools: Examining the 
Relationship between Elementary Afterschool Program Participation and Subsequent Middle School Attainments” 
National Center for Research on Evaluation, Standards, and Student Testing (CRESST), University of California, Los 
Angeles. Retrieved from https://www.cse.ucla.edu/downloads/files/Huang.etal.AERA.paper.pdf.  
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WCCUSD	  After	  School	  Programs	  Meet	  Grant	  Requirements	  

WCCUSD After School Programs are expected to meet specific attendance targets based on 
their grant funding amounts. These programs must meet an 85% attendance target 
established by the California Department of Education (CDE).  
 
In the 2014-15 school year, the majority of both Elementary and Middle School programs 
met their CDE attendance targets, with 18 of 24 Elementary programs and 3 of 4 Middle 
School programs meeting or exceeding the 85% measure. Slightly fewer Elementary programs 
met this measure compared to last year, when 23 out of the 24 elementary programs met or 
exceeded the target. 
 
In 2014-15, WCCUSD After School Programs met 89% of their attendance goals, a slight 
decrease from the prior year (Figure 8), but still above the 85% target. Notably, Middle School 
programs sustained strong attendance, reaching 90% of attendance targets. WCCUSD After 
School Programs met minimum attendance goals, even in the face of staffing shortfalls that 
prevented all programs from being fully enrolled at various points in the year. 
 
FIGURE 8: AVERAGE PROGRESS TOWARD ATTENDANCE GOALS DEFINED BY CDE, BY 
PROGRAM TYPE 

   
 
Source: WCCUSD After School Programs’ Cityspan attendance system; 24 Elementary sites (2014-15 n=3,132; 2013-14 
n=3,378), 4 Middle School sites (2014-15 n=789, 2013-14 n=814). 
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86%  of youth reported feeling safe in the program. 

Average site visit score on the Safe Environment Domain:  4.8 

99%  of parents agreed or strongly agreed that their youth are 
safe. 

 
 
 

92%	  	  of youth reported that there is an adult who cares about them. 

Average site visit score on the Supportive Environment Domain:  3.9	  
90%	  	  of parents reported that there is an adult in the program that their child 

can talk to.	  
 
 

 

86%  of youth that they feel like they belong at their program. 

Average score of programs on the Interaction Domain:  3.6 

88%	   of parents agreed or strongly agreed that their child has 
opportunities to develop leadership skills in the program. 

 
 
 

83%	  	  of youth agreed that the adults in their program listen to them. 

Average site visit score on the Engagement Domain:	  	  3.1	  
  

	  
PROGRAM	  QUALITY	  

As	  articulated	  at	  the	  start	  of	  the	  report	  and	  through	  the	  Theory	  of	  Action,	  youth	  can	  be	  expected	  to	  
achieve	  positive	  outcomes	  when	  they	  participate	  in	  programs	  that	  are	  safe,	  supportive,	  interactive	  and	  
engaging.	  This	  section	  presents	  particularly	  notable	  findings	  related	  to	  program	  quality,	  demonstrated	  
by	  site	  visit	  observations	  and	  survey	  feedback.	  	  
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Youth	  Have	  a	  Safe	  Place	  to	  be	  During	  After	  School	  Hours	  	  

The foundation of a successful after school program is an environment in which all students 
are physically and emotionally safe. Research has demonstrated that students’ perceptions of 
danger are negatively associated with their school performance and achievement test scores.29 
This suggests that students’ foundational needs (e.g., safety and well-being) are essential to 
address before they can attend to higher order tasks such as learning and skill development. 
Programs that provide a safe environment also allow students to feel a sense of belonging and 
express themselves in authentic ways. Furthermore, quality after school programs may help 
prevent bullying.30  

Programs	  Provide	  a	  Safe	  Environment	  

Available evidence suggests that all programs are providing a safe environment for young 
people. Site observations indicate that most programs assure youths’ safety, with all but one 
program scoring a ‘3’ or ‘5’ on all indicators in this domain (where a ‘1’ indicates that the 
practice was not observed or did not meet minimum standards, a ‘3’ indicates a basic 
standard of practice, and a ‘5’ indicates a strong practice). This is a moderate improvement 
from last year, where 4 of the sites that received external visits did not meet minimum 
standards for at least one indicator in this domain. Sites that received a score for this domain 
in 2013-14 showed a slight overall improvement in 2014-15, moving from an average score of 
4.5 to 4.8.31 
  

                                                        
29 Ratner, H., Chiodo, L., Covington, C., Sokol, R., Ager, J., & Delaney-Black, V. (2006). “Violence Exposure, IQ, 
Academic Performance, and Children's Perception of Safety: Evidence of Protective Effects” in Merrill-Palmer 
Quarterly: Journal of Developmental Psychology, 52(2), 264-287. 
30 Blank, S. (2005) “Hours that Count: Using After-School Programs to Help Prevent Risky Behaviors and Keep Kids 
Safe.” The After-School Corporation and The Hamilton Fish Institute. 
31 Because 2013-14 was a pilot year, not all sites received a site visit in 2013-14; of those visited, not all received a score 
in all 4 domains. Comparisons to the prior year compare the aggregate scores from 2014-15 among programs that also 
received a score in that domain in 2013-14. This accounts for some discrepancies between the overall scores reported in 
2014-15 (all 28 sites) and those 2014-15 scores compared to 2013-14 (a subset of sites). 
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Most	  Youth	  Feel	  Safe	  

According to youth surveys administered in spring 2015, the majority of youth (86%) report 
that they feel safe in their program. A higher percentage of youth reported feeling safe in 
middle school programs compared to elementary sites. At middle school sites, 89% of youth 
agreed that they feel safe in their program, compared to 85% of youth in elementary school 
programs. All of these results are comparable to the prior year. 
 
TABLE 3: PARTICIPANTS’ SELF-REPORTED PHYSICAL SAFETY IN AFTER SCHOOL BY 
PROGRAM TYPE  

 
ELEMENTARY 

(n=1,397) 
MIDDLE 
(n=296) 

I feel safe in this program.  85% 89% 

I have rarely had other kids hit or push me when they are 
not just playing around.  

87% -- 

I have rarely had mean rumors or lies spread about me at 
this program.  

85% -- 

I have rarely been harassed or bullied for my religion. -- 97% 

I have rarely been harassed or bullied for my gender. -- 93% 

I have rarely been harassed or bullied for my physical or 
mental disability. 

-- 98% 

I have rarely been harassed or bullied for my sexual 
orientation (or perceived orientation). 

-- 95% 

I have rarely been harassed or bullied for my race, 
ethnicity or national origin.  

-- 90% 

I have rarely been bullied for any other reason.  -- 84% 

Source: Youth participant surveys administered spring 2015; n = 1, 693. Elementary school responses represent the 
percent of youth who selected “Never” or “Only some of the time” when asked how often they experienced physical or 
verbal bullying. Middle school responses represent the percent of youth who selected “0 times” or “1 time” when asked 
how many times they had been bullied for a specific reason. The symbol “--" indicates that this question was not asked 
at that grade level. 
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Parents	  Agree	  that	  the	  Programs	  Keep	  Youth	  Safe	  

Parents also provided their perspectives on program safety in the year-end surveys. Nearly all 
parents (99%) agreed or strongly agreed that the After School Program was a safe place for 
their child.32  
 

                                                        
32 For a full listing of the parent results, see Appendix F.  

“[It] provides a safe environment for my son so I can work and not 
worry about where he is or who he is playing with.” 

– Elementary Parent 
 
 
“It’s a safe place to learn, grow, and play with really nice teachers!” 

– Elementary Parent 
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Youth	  Safety	  Perceptions	  During	  the	  School	  Day	  

Comparing	  rates	  of	  bullying	  among	  After	  School	  Program	  participants	  with	  bullying	  in	  the	  regular	  school	  day	  can	  provide	  valuable	  
context	  for	  understanding	  youth	  experience.	  In	  2013-‐14,	  students	  in	  WCCUSD	  completed	  the	  California	  Healthy	  Kids	  Survey	  
(CHKS),	  a	  survey	  developed	  for	  the	  California	  Department	  of	  Education	  that	  serves	  as	  a	  rough	  benchmark	  for	  rates	  of	  physical	  and	  
verbal	  harassment.	  	  
	  
In	  general,	  youth	  in	  the	  After	  School	  Programs	  report	  similar,	  yet	  slightly	  higher	  rates	  of	  physical	  and	  verbal	  bullying,	  as	  compared	  
to	  youth	  report	  during	  the	  school	  day.	  While	  13%	  of	  WCCUSD	  After	  School	  Program	  participants	  reported	  frequent	  physical	  
bullying,	  only	  11%	  of	  youth	  who	  took	  the	  CHKS	  survey	  also	  reported	  frequent	  physical	  bulling.	  	  
	  
Similarly,	  while	  only	  13%	  of	  elementary	  school	  age	  CHKS	  respondents	  reported	  that	  other	  children	  frequently	  spread	  mean	  
rumors	  or	  lies	  about	  them,	  15%	  of	  elementary	  After	  School	  Program	  participants	  reported	  this.	  In	  middle	  school,	  reported	  rates	  of	  
bullying	  for	  most	  reasons	  were	  roughly	  equivalent	  between	  CHKS	  respondents	  and	  After	  School	  Program	  participants,	  however,	  
more	  After	  School	  Program	  participants	  report	  being	  bullied	  for	  their	  gender	  several	  times	  (7%)	  compared	  to	  middle	  school	  CHKS	  
respondents	  (3%).	  Furthermore,	  16%	  of	  After	  School	  Program	  participants	  in	  middle	  school	  report	  being	  harassed	  or	  bullied	  for	  
another	  reason	  several	  times,	  compared	  to	  just	  12%	  of	  WCCUSD	  CHKS	  respondents.	  
	  
Compared	  to	  last	  year,	  After	  School	  Participant	  responses	  to	  CHKS	  items	  decreased	  slightly,	  however	  more	  participants	  this	  year	  
report	  being	  harassed	  or	  bullied	  for	  their	  gender	  several	  times	  (7%)	  compared	  to	  last	  year	  (5%).	  

 2014-15 
After School 

Survey 
(n=1,397) 

2013-14 
WCCUSD 
CHKS* 

(n=903) 
Elementary School 

Other kids frequently hit or push me when they are not just playing around (most of 
the time or all of the time).  13% 11% 

Other kids frequently spread mean rumors or lies about me at this program (most of 
the time or all of the time). 15% 13% 

Middle School  (n=296) (n=1,778) 

I have been harassed or bullied for my religion several times (2 or more times). 3% 3% 

I have been harassed or bullied for my gender several times (2 or more times). 7% 3% 

I have been harassed or bullied for my physical or mental disability several times (2 or 
more times). 2% 2% 

I have been harassed or bullied for my sexual orientation or perceived orientation 
several times (2 or more times). 5% 4% 

I have been harassed or bullied for my race, ethnicity or national origin several times 
(2 or more times). 10% 10% 

I have been harassed or bullied for any other reason several times (2 or more times). 16% 12% 

 
* For CHKS survey, Ns listed for Elementary School / Middle School are 5th grade students / 7th grade students only; CHKS 
administered every two years, so 2013-14 is the most recent data for comparison. 
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Youth	  Have	  Opportunities	  to	  Form	  Encouraging	  &	  Caring	  Relationships	  
with	  Adults	  in	  a	  Supportive	  Environment	  

Research on youth development suggests that after school programs provide a valuable 
context for youth to develop positive relationships with their peers and adults.33 These 
relationships can provide a foundation that encourages youth to pursue positive social 
connections with others outside of the program.  
 
Additionally, opportunities to develop relationships with adults and peers can buffer youth 
from the negative impact of risk factors (e.g., poverty, living in violent neighborhoods).34 
Thus, the quality of student-staff and peer relationships is a key element in providing a 
supportive environment to students.  

Programs	  Provide	  Support	  and	  Build	  Skills	  

Available evidence suggests that all programs are providing a supportive environment for 
young people. Site observations indicated that most programs provide a warm, welcoming 
atmosphere that promotes skill-building, with nearly all observed programs scoring a ‘3’ or ‘5’ 
on indicators in much of this domain.35 Overall domain scores ranged from 3.1 to 4.6, with 
an average of 3.9 across programs. Sites scored highest in the scales “staff provide a 
welcoming atmosphere” and “session flow is planned, presented, and paced for 
children/youth,” indicating programs are consistently providing some core elements of a 
supportive environment.  
 
However, sites could improve in actively engaging participants and providing 
encouragement, with roughly one-third to one-half of sites either just at or below basic 
standards for these program practices. For items related to active engagement this was 
consistent across elementary and middle school sites, while in terms of encouragement 
middle school programs performed substantially better with all 4 sites averaging 3.7 or above 
in this scale.  
 

                                                        
33 Dworkin, J. B., Larson, R., & Hansen, D. 2003. “Adolescents’ accounts of growth experiences in youth activities” in 
Journal of Youth and Adolescence 32(1), 17-26. 
34 Masten, A. S., & Coatsworth, J. D. 1998. The development of competence in favorable and unfavorable environments: 
Lessons from research on successful children. American Psychologist, 53, 205–220. 
35 See Appendix B for explanation of site visit methodology and scoring. 
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Notably, the active engagement scale is most strongly correlated to programs’ overall score 
across all four domains. Programs that demonstrated active engagement – hands on activities 
that result in a culminating activity, connections between abstract concepts and concrete 
experiences, connections to prior learning, and a chance for youth to talk about and make 
sense of what they are learning - were more likely to have a higher total score, suggesting that 
this area was one indicator of overall program quality in 2014-15. 
 
Programs that were scored on supportive environment in 2013-14 showed improvement 
overall in 2014-15, with the average score for this domain increasing from 3.6 to 4.0.  
 

 

Youth	  Have	  Access	  to	  Caring	  Adults	  

Most youth (92%) report that at their program 
there is an adult who cares about them. In 
addition, they also feel there is an adult who 
wants them to do their best (94%) and the adults 
are happy to see them (81%). These findings are 
similar across grade levels and are consistent to 
last year’s findings. 
  

“What I mostly enjoy about this 
program is the staff members’ 
hospitality and caring attitude. I also 
like the fun and interesting activities 
they provide for us. The people here 
always want me to try my best and 
work for the goals I try to accomplish 
for myself.” 

– Middle School Student 

Promising	  Practice:	  Skill	  Building	  and	  Encouragement	  

At	  one	  site	  the	  Group	  Leader	  led	  students	  through	  a	  variety	  of	  basketball	  drills.	  Throughout	  the	  exercise,	  staff	  modeled	  
the	  steps	  of	  each	  drill,	  and	  made	  the	  tasks	  progressively	  harder	  by	  adding	  details	  or	  simply	  challenging	  children	  to	  
speed	  up	  the	  steps.	  	  
	  
When	  children	  were	  reluctant	  to	  try	  the	  drills	  or	  struggled	  to	  complete	  them	  correctly,	  the	  staff	  member	  supported	  
them	  by	  repeating	  instructions	  or	  demonstrations,	  walking	  through	  the	  drill	  step-‐by-‐step	  with	  the	  student,	  and	  
providing	  verbal	  encouragement.	  For	  example,	  one	  student	  had	  difficulty	  catching	  on	  to	  a	  variation	  of	  the	  drill	  the	  staff	  
introduced,	  and	  after	  modeling	  it	  for	  him	  the	  group	  leader	  cheered	  him	  on	  as	  he	  gave	  it	  another	  try,	  saying	  “you	  got	  it,	  
you	  got	  it,	  finish!”	  and	  giving	  him	  a	  round	  of	  applause	  when	  he	  completed	  the	  drill.	  	  
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TABLE 4: PARTICIPANTS’ SELF-REPORTED CONNECTION TO CARING ADULTS IN 
AFTER SCHOOL BY PROGRAM TYPE  

 ELEMENTARY 
(n=1,397) 

MIDDLE 
(n=269) 

In this program, there is an adult who wants me to do my 
best.  

94% 94% 

There is an adult who cares about me in this program.  92% 92% 

I feel like the adults in this program are happy to see me.  81% 82% 

Source: Youth participant surveys administered spring 2015; n = 1,693. 

Parents	  Agree	  that	  the	  Programs	  Connect	  Youth	  with	  Caring	  Adults	  	  

Parents provided additional perspectives on After School Programs’ success in providing 
youth with a supportive environment. Nearly all parents reported that their child connected 
with caring adults at the program; 98% of parents agree or strongly agree that their child feels 
comfortable with 
the after school 
staff and 90% of 
parents agree or 
strongly agree 
that there is an 
adult in the 
program their 
child can talk to 
about his or her 
problems. 

Youth	  Experience	  Positive	  Interaction	  with	  their	  Peers	  

Programs where program staff provide students with opportunities to interact with their 
peers in pro-social ways generate a positive peer culture and opportunities for youth to 
develop their social-emotional skills. Moreover, collaboration and cooperative learning can 
increase social competence, improve conflict resolution skills, increase youth’s sense of 
belonging and, in some situations, even lead to a greater acceptance of differences.36,37 
                                                        
36 Hromek, R. & Roffey, S. (2009). Promoting social and emotional learning with games. Simulation Gaming, 40(5), 
626-644. doi: 10.1177/1046878109333793 

“The staff is the biggest strength of the program. They are 
attentive to the kids, they check in on their grades and are 
always available to help the kids with personal issues they may 
have and keep the parents informed of what’s going on. They are 
extremely supportive of the kids as well.” 

– Middle School Parent 
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Programs	  Build	  Community	  and	  Provide	  Opportunities	  to	  Collaborate	  

Most sites demonstrated minimum quality practices supporting positive interaction and 
collaboration, scoring at least a ‘3’ on most items in this domain.38 Overall domain scores 
ranged from 2.8 to 4.3. Among sites that received a score in this domain last year, the average 
score remained consistent from 2013-14 to 2014-15.  
 
Within this domain elementary school and middle school programs scored higher than the 
domain average on the scale “children have opportunities to develop a sense of belonging,” 
and elementary sites scored highest in “staff engages with children in positive ways.” 
However, programs scored lower than the domain average on the scales addressing 
opportunities for children and youth to develop leadership skills or partner with adults, with 
over half of sites either just at or below basic standards when it comes to youth leadership. 
For both elementary and middle school sites, the scale measuring opportunities to practice 
leadership was the strongest predictor of the overall score in this domain. These results 
                                                                                                                                                                     
37 Slavin, R. E. (1995, October). Research on cooperative learning and achievement: what we know, what we need to 
know. Retrieved from http://www.emporia.edu/~hollandj/it820fa14/article.pdf 
38 See Appendix B for explanation of site visit methodology and scoring. 

Promising	  Practice:	  Fostering	  Peer	  Relationships	  

Program	  observations	  at	  several	  sites	  demonstrated	  strong	  practices	  in	  creating	  specific	  opportunities	  for	  youth	  to	  get	  
to	  know	  each	  other	  and	  build	  a	  sense	  of	  community	  in	  their	  class.	  
	  
At	  one	  site,	  staff	  began	  the	  session	  by	  having	  each	  child	  share	  with	  the	  group	  their	  name,	  one	  word	  to	  describe	  their	  
day,	  and	  what	  animal	  they	  would	  be	  if	  they	  could	  choose.	  This	  allowed	  children	  to	  give	  a	  personal	  update	  as	  well	  as	  
share	  something	  that	  would	  allow	  peers	  to	  get	  to	  know	  them	  better.	  
	  
At	  another	  site,	  the	  Group	  Leader	  used	  a	  more	  complex	  method.	  She	  divided	  students	  up	  into	  four	  groups	  for	  an	  
activity	  where	  students	  were	  creating	  dance	  routines.	  She	  used	  a	  two-‐step	  method	  to	  get	  youth	  mixed	  into	  groups	  
they	  wouldn’t	  necessarily	  choose	  themselves,	  a	  great	  method	  to	  give	  students	  an	  opportunity	  to	  get	  to	  know	  each	  
other,	  build	  community	  and	  promote	  acceptance	  among	  the	  class.	  	  She	  then	  asked	  each	  four-‐student	  group	  to	  develop	  
a	  routine	  with	  input	  from	  each	  member:	  “Everybody	  has	  to	  have	  some	  kind	  of	  input	  into	  this	  song.	  Listen	  to	  everyone.”	  	  
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suggest that while most programs have succeeded in providing an environment where youth 
have positive relationships with one another and feel they belong, sites could expand the 
opportunities for youth to collaborate with one another and for adults to share leadership 
with participants.  

Youth	  Are	  Part	  of	  a	  Community	  of	  Peers	  

Youth reported having positive social relationships and a sense of belonging in their program 
overall (Table 5), similarly to 2013-14. Most youth (86%) reported that they feel like they 
belong at their program. However, only 75% of youth agreed that they get to help other 
students in their program. While youth at elementary sites reported similarly to last year, the 
number of middle school youth who reported they get to help others in the program 
increased greatly (78% in 2014-15 compared to 66% in 2013-14), primarily driven by gains at 
a subset of the middle school sites. 
 
TABLE 5: PARTICIPANTS’ SELF-REPORTED INTERACTION OPPORTUNITIES IN AFTER 
SCHOOL BY PROGRAM TYPE  

 
ELEMENTARY 

(n=1,397) 
MIDDLE 
(n=269) 

I have a friend in this program who really cares about me. 89% 94% 

I feel like I belong at this program.  85% 89% 

I get to help other students in this program.  75% 78% 

Source: Youth participant surveys administered spring 2015; n = 1,693. 

Parents	  Agree	  that	  the	  Programs	  Provide	  Opportunities	  to	  Work	  Together	  

While youth survey and site visit results suggest that participants are engaging in 
opportunities to collaborate with their peers and practice leadership skills, parent survey 

feedback is not as positive on these points. On average 
across all programs, 90% of parents agreed or strongly 
agreed that the After School Program gave their child 
“opportunities to ‘make a difference’ by helping other 
people, the school or the community” and 88% of 
parents agreed or strongly agreed that their child had 
opportunities to develop leadership skills.  

 

“I was really happy to see 
the children working 
together.” 

 – Elementary Parent 
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Youth	  Are	  Engaged	  

Programs that provide engaging activities for youth can increase youth’s sense of mastery and 
accomplishment, particularly when youth are exposed to challenging opportunities. 
Moreover, After School Programs strategies can promote metacognition, or “thinking about 
thinking,” and self-regulated learning by providing opportunities for youth to plan and reflect 
on their activities. Both self-regulated learning and metacognition have been linked to 
academic achievement and a decrease in negative behaviors such as substance use.39,40 

Programs	  Can	  Provide	  Opportunities	  for	  Youth	  to	  “Think	  About	  Thinking”	  

Just under two-thirds of sites scored a 3 or better in youth engagement, a domain that 
measures opportunities for youth to make plans, choose how to conduct activities, and reflect 
on those activities.41 Domain scores varied widely among all programs, ranging from 1.2 to 
4.1, with most programs falling short of the minimum standards in at least one scale. 
However, sites that were scored on this domain in 2013-14 showed a slight improvement 
overall, with the average score rising from 2.9 to 3.2.  

 
Middle school programs scored somewhat lower in the youth engagement domain, with an 
average score of 2.5 compared to elementary schools’ 3.2. Middle school programs scored 
lowest on providing participants with “opportunities to make choices based on their 

                                                        
39 Pintrich, P. & DeGroot, E. (1990). Motivational and self-regulated learning components of classroom academic 
performance. Journal of Educational Psychology, 82(1), 33-40. Retrieved from 
http://web.stanford.edu/dept/SUSE/projects/ireport/articles/self-regulation/self-regulated%20learning-motivation.pdf  
40 Gestsdottir, S., Bowers, E., von Eye, A., Napolitano, C. M., & Lerner, R. M. (2010). Intentional self regulation in 
middle adolescence: the emerging role of loss-based selection in positive youth development. Journal of Youth 
Adolescence, 39(7), 764-782. doi: 10.1007/s10964-010-9537-2 
41 See Appendix B for explanation of site visit methodology and scoring. 

Promising	  Practice:	  Helping	  Others	  and	  Opportunities	  for	  Leadership	  

During	  a	  math	  session	  at	  one	  site,	  the	  Group	  Leader	  asked	  students	  to	  come	  up	  to	  the	  whiteboard	  and	  explain	  how	  
they	  solved	  the	  problems	  on	  a	  worksheet	  they	  had	  just	  completed.	  Students	  explained	  step	  by	  step	  to	  the	  group	  how	  
they	  got	  25%	  of	  1,000,	  10%	  of	  350,	  etc.	  When	  one	  student	  seemed	  hesitant,	  the	  staff	  member	  asked	  them	  to	  choose	  
another	  student	  to	  help	  them,	  and	  they	  solved	  the	  selected	  problem	  together.	  Staff	  checked	  in	  with	  students	  as	  each	  
“explainer”	  finished	  the	  problem,	  asking	  “Did	  everyone	  else	  get	  that?	  Thumbs	  up?”,	  and	  “Are	  you	  satisfied	  with	  that	  
answer?	  Ok,	  good	  job!”	  
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interests,” while all sites scored particularly 
low on items related to providing 
opportunities for children to make plans. At 
elementary school sites, the scale measuring 
children’s planning was most highly 
correlated with the overall domain score, 
indicating this area was also a predictor for 
the quality of program practice in engagement 
more broadly. 
 
 
 
 
 
 

Youth	  Have	  Some	  Opportunities	  to	  Plan,	  Choose	  and	  Reflect	  	  

Most youth (83%) agreed that the adults in 
their program listen to what they have to say, a 
finding that adds further evidence that 
participants feel connected to supportive, 
caring adults in the programs. Yet the 
programs are not providing many 
opportunities for youth voice. Youth survey 
findings are consistent with site visit 
observations: only 53% of youth reported being 
able to help decide rules or activities in their 
program. Furthermore, this is a decrease from 

last year (53% across all grade levels in 2014-15 compared to 58% in 2013-14). 

“What I most enjoy about this 
program is the community it has 
that makes you feel accepted and 
confident. I like how this program 
lets students voice out their 
opinions of what they would like 
to do.” 

– Middle School Student 

“Something that I like about the 
program is that you can practice 
whatever sport you like and you 
can say what you think and the 
after school program teachers 
listen to you.” 

– Middle School Student  
(translated from Spanish) 

Promising	  Practice:	  Youth	  Choice	  	  

Several	  programs	  provide	  at	  least	  some	  opportunities	  for	  choice	  within	  activities.	  At	  one	  site,	  youth	  created	  rockets	  
that	  could	  take	  off	  from	  ‘ooblek’.	  After	  drawing	  a	  picture	  of	  their	  rocket,	  they	  were	  given	  a	  variety	  of	  materials	  to	  build	  
their	  rocket.	  They	  used	  open-‐ended	  materials	  and	  each	  pair	  determined	  their	  own	  rocket	  design.	  
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TABLE 6: PARTICIPANTS’ SELF-REPORTED ENGAGEMENT IN AFTER SCHOOL BY 
PROGRAM TYPE  

 
ELEMENTARY 

(n=1,397) 
MIDDLE 
(n=269) 

The staff members here listen to what I have to say.  83% 85% 

The activities in this program really make me think.  70% 71% 

I help decide things like activities and rules in this program.  52% 59% 

Source: Youth participant surveys administered spring 2015; n = 1,693. 
 

Parents	  Agree	  that	  Youth	  are	  Engaged	  in	  Programs	  

Parents recognize that their children are engaged in the After School Programs, with 94% of 
parents agreeing that their child is provided activities that meet their child’s interests and 
talents. Additionally, 89% of parents say that they get opportunities to see what their child is 
learning through events like performances and presentations. 
 

 

Promising	  Practice:	  Opportunities	  for	  Planning	  

During	  an	  arts	  and	  crafts	  activity	  observed	  at	  one	  site,	  2nd	  and	  3rd	  grade	  students	  were	  given	  the	  opportunity	  to	  plan	  
out	  how	  they	  would	  design	  the	  first	  letter	  of	  their	  name	  using	  cardboard	  and	  different	  open-‐ended	  materials	  like	  
markers,	  tape,	  and	  crayons.	  Students	  drew	  out	  what	  they	  would	  like	  their	  letter	  to	  look	  like	  and	  talked	  about	  their	  
drawing	  in-‐depth	  before	  starting	  the	  actual	  project.	  
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DIRECT	  OUTCOMES	  

 
 
 
 
 

 

79%  of youth agree they are better at getting their homework 
done on time. 

81%  of youth reported that they learn things during program that 
help them with schoolwork. 
 

 
 

84%  of youth reported that they are proud of things they’ve done 
in the After School Program.  

75%  of youth reported being better at making friends because of the After 
School Program. 	  

 
 

 

91%  of parents reported that the After School Program helps 
their child complete their homework on time. 

97%  of parents say that their child has opportunities to try new 
things in the After School Program. 
 

 
 

92%	  	  of parents agreed that their child’s attitude toward school has 
improved, as a result of the after school program.   

94%	  	  of parents reported that their child participates in activities that meet 
their child’s interests and talents.   

  

	  
DIRECT	  OUTCOMES	  

High	  quality	  after	  school	  programs	  benefit	  young	  people	  directly,	  by	  building	  skills,	  expanding	  horizons	  
and	  supporting	  positive	  academic	  behaviors	  and	  school	  engagement.	  



OUTCOMES	  

 
2014-‐15	  West	  Contra	  Costa	  Unified	  School	  District	  After	  School	  Programs	  Evaluation	   Page	  46	  
Prepared	  by	  Public	  Profit	  
November	  2015	  

Youth	  Have	  Opportunities	  to	  Build	  Academic	  Behaviors	  and	  Skills	  

After school programs can build learning 
strategies, academic mindsets and academic 
behaviors, such as study habits and homework 
completion, which help youth succeed in school. 
Youth must develop academic behaviors such as 
test-taking skills and the ability to prioritize and 
plan study time in order to succeed. When youth 
consistently engage in academic behaviors and 
develop related non-cognitive skills, they are more 
likely to improve their academic performance.42 
 

Programs	  can	  promote	  academic	  skills	  

Overall, most youth reported that participation in the After School Program was a positive 
influence on their academic skills. Similar to last year, approximately 8 in 10 respondents 
agreed that they were better at getting their homework done on time, and that they learned 
things in program that were applicable to the school day (Table 7). However, at least for 
middle school participants, this positive effect did not necessarily translate to confidence; 
only 69% of respondents indicating they felt more confident talking in class. 
 
TABLE 7: PARTICIPANTS’ SELF-REPORTED ACADEMIC SKILLS IN AFTER SCHOOL BY 
PROGRAM TYPE  

 
ELEMENTARY 

(n=1,397) 
MIDDLE 
(n=269) 

I am better at getting my homework done on time. 79% 82% 

I learn how to do things in this program that help with my 
school work.  

81% 81% 

Because of this program, I feel more confident talking in 
class.  

-- 69% 

Source: Youth participant surveys administered spring 2015; n = 1,693. 

                                                        
42 Farrington, C.A., Roderick, M., Allensworth, E., Nagaoka, J., Keyes, T.S., Johnson, D.W., & Beechum, N.O. 
(2012).Teaching adolescents to become learners. The role of noncognitive factors in shaping school performance: A 
critical literature review. Chicago: University of Chicago Consortium on Chicago School Research. 

“My child’s attitude towards 
school has improved and it helps 
my child complete their 
homework on time.” 

– Elementary Parent  
 
 
“The program had helped 
improve my son’s grades at 
school.” 

– Elementary Parent 
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Parent respondents agreed that the After School 
Program benefited their child academically. For 
example, 91% of parents who completed a survey 
say that the program helps their child “get their 
homework done on time” and 92% agree that 
their child’s attitude toward school has changed 
since coming to the After School Program. 
 
 

 
In order to support strong academic behaviors in after school, which in turn can support 
academic achievement during the school day, school sites and their after school programs 
need a respectful, communicative partnership and need to share academic resources. As seen 
in the following section on School Day Alignment (page 49), many of these elements are in 
place. However, programs and school sites may need to improve communication and sharing 
resources in order to reach the full potential of a true school day – after school partnership. 
 

“Now my daughter does her 
homework alone. Before, I would 
help her all of the time, and now 
I only check her homework.” 

– Elementary Parent 
(translated from Spanish) 

Promising	  Practice:	  Improvements	  in	  Academic	  Activities	  	  

Activities	  observed	  in	  2014-‐15	  had	  a	  higher	  quality	  academic	  content	  than	  observed	  in	  the	  previous	  year.	  Although	  this	  
evidence	  is	  anecdotal,	  it	  suggests	  that	  the	  strong	  investment	  in	  coaching	  and	  support	  for	  sites	  to	  improve	  academic	  
support	  activities	  directly	  lead	  to	  improvements	  on	  site.	  	  
	  
Some	  programs	  continued	  to	  use	  KidzScience	  kits,	  one	  of	  the	  academic	  support	  highlights	  from	  the	  previous	  year.	  In	  
addition,	  some	  staff	  covered	  science	  topics	  relying	  on	  other	  sources.	  For	  example,	  one	  staff	  member	  facilitated	  an	  
activity	  where	  youth	  observed	  different	  household	  liquids	  and	  solids	  (such	  as	  rice,	  oil,	  vinegar),	  comparing	  and	  
contrasting	  their	  properties.	  
	  
Other	  academic	  support	  activities	  covered	  math	  concepts.	  In	  one	  activity,	  1st	  graders	  used	  manipulatives	  to	  count	  by	  
10s	  and	  practice	  subtraction.	  Older	  students	  played	  a	  money	  game,	  making	  dollar	  amounts	  out	  of	  bills	  and	  coins.	  At	  
yet	  another	  site,	  staff	  read	  a	  book	  on	  using	  a	  lever	  to	  lift	  a	  lion	  as	  part	  of	  a	  lesson	  on	  simple	  machines	  (such	  as	  levers,	  
pulleys	  and	  inclined	  planes).	  
	  
Some	  activities	  also	  supported	  writing	  and	  vocabulary.	  At	  one	  site,	  staff	  reviewed	  vocabulary	  words	  and	  asked	  youth	  
to	  use	  them	  in	  complete	  sentences.	  While	  relatively	  simple,	  this	  was	  an	  improvement	  from	  similar	  activities	  observed	  
in	  the	  prior	  year	  where	  youth	  only	  spelled	  vocabulary	  words	  and	  didn’t	  define	  or	  use	  them.	  
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Youth	  Are	  More	  Engaged	  in	  School	  

Quality after school programs can also help participants feel more engaged in school by 
increasing their sense of belonging at their school, as well as positive attitudes toward school 
and learning.43 Higher levels of school engagement have been connected to other positive 
academic outcomes, including increased school day attendance, academic performance, and 
standardized test scores. Lower levels of engagement, however, have been associated with 
poor school attendance (absenteeism and/or dropping out of school) and negative 
behavior.44,45 
 
A moderate proportion of youth report feeling more engaged with their school due to 
participation in their program, with roughly 80% of respondents agreeing that their after 
school program helps them feel like part of their school. Especially for middle school, 
however, there is room to increase participants’ sense of connection to school and learning; 
less than two-thirds of 7th and 8th grade respondents indicate that the program helped them 
enjoy learning. These results are consistent with last year. 

  

                                                        
43 Durlak, J. A., & Weissberg, R. P. (2007). “The impact of after-school programs that promote personal and social 
skills.” Chicago, IL: Collaborative for Academic, Social, and Emotional Learning. 
44 Klem, A.M., Connell, J.P. (2004). Relationships Matter: Linking Teacher Support to Student Engagement and 
Achievement. Journal of School Health, 74 (7), 262-273. 
45 O'Malley, M., & Amarillas, A. (2012). What works brief #4: School connectedness. California Safe and Supportive 
Schools. Retrieved from: http://www.wested.org/resources/what-works-brief-4-school-connectedness/. 

“It’s helped my daughter get more involved in school and enjoy it a 
lot more. She was very shy last year. But this year since she’s been 
attending the after school program, she’s more open and confident 
in herself. I just want to thank everyone in the after school 
program.” 

– Elementary Parent 
 
 
“Not only am I motivated to do great in school but they make sure I 
am doing great in school.” 

– Middle School Student 
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TABLE 8: PARTICIPANTS’ SELF-REPORTED SCHOOL ENGAGEMENT BY PROGRAM TYPE  

 
ELEMENTARY 

(n=1,397) 
MIDDLE 
(n=269) 

This program helps me feel like a part of my school.  80% 77% 

This program helps me enjoy learning.  72% 65% 

Source: Youth participant surveys administered spring 2015; n = 1,693. 

Youth	  Develop	  Social-‐Emotional	  Skills	  

In addition to skills that have a direct impact on academic success, after school programs can 
benefit young people, directly, in other ways. These programs can provide opportunities to 
persevere and master skills, to build social skills and to expand youth horizons through new 
skills and experiences, all key social-emotional skills.46 Available evidence shows that 
WCCUSD After School Programs are providing these direct program benefits for many 
participants. 

Youth	  Persevere	  and	  Master	  Skills	  

Perseverance is associated with success in a wide range of settings.47 After school programs 
can provide opportunities for youth to practice perseverance and achieve mastery by 
promoting skills development and positive learning strategies.48 While promoting skill-
building is still an area where WCCUSD programs can grow, evidence from the youth 
surveys shows that at least some youth experience mastery. 
 
Similar to last year, participants are fairly positive about their experiences mastering skills in 
the After School Program, with roughly 8 in 10 students responding positively to items in this 
area. Across elementary and middle school, participants responded most positively regarding 
being proud of things they have done in the program, and least positively about getting better 
at a task that used to be difficult (Table 9). Compared to last year, middle school participants 

                                                        
46 For a discussion of different concepts and terms, see Roberts, R., Martin, J., and Olaru, G. (2015) “A Rosetta Stone for 
Noncognitive Skills: Understanding Assessing, and Enhancing Noncognitive Skills in Primary and Secondary 
Education.” Asia Society.  
47 Duckworth et al. (2007). “Grit: Perseverance and Passion for Long-Term Goals” Journal of Personality and Social 
Psychology, 92 (6). Retrieved from http://www.sas.upenn.edu/~duckwort/images/Grit%20JPSP.pdf.  
48 Farrington, Camille, et al. (June 2012). Teaching Adolescents to Become Learners: The Role of Non-cognitive Factors 
in Shaping School Performance: A Critical Literature Review. The University of Chicago Consortium on Chicago 
School Research. 
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were slightly more positive about feeling proud of what they had done in the program (84% 
in 2014-2015 compared to 79% in 2013-14), primarily driven by gains at a subset of the 
middle school sites. 
 
TABLE 9: PARTICIPANTS’ SELF-REPORTED MASTERY IN AFTER SCHOOL BY PROGRAM 
TYPE 

 
ELEMENTARY 

(n=1,397) 
MIDDLE 
(n=269) 

I feel proud of things I've done in this program. 85% 84% 

This program has helped me work hard toward my goals.  80% 77% 

I am better at something I used to think was hard. 75% 76% 

Source: Youth participant surveys administered spring 2015; n = 1,693. 

 

Youth	  Expand	  Their	  Horizons	  

High quality after school programs can support 
learning in a variety of dimensions. In particular, 
after school can and should provide active and 
meaningful learning that builds skills and 
learning that expands horizons through new 
experiences.49,50 
 
Students were moderately positive about their 
opportunities for new experiences in the After 
School Program, with about 8 in 10 elementary 
and 7 in 10 middle school respondents agreeing they learned how to do something new. 
Similar proportions of middle school participants agreed that they learned new information 
about an interesting topic and were able to do something they had not done before (75% and 
82%, respectively). There was a slight increase (5-6% points) in positive response among 

                                                        
49 Learning in Afterschool Project Position Statement. Retrieved from 
http://www.learninginafterschool.org/documents/PositionStatement.pdf. 
50 Birmingham, Jennifer, et al. (November 2005). Shared Features of High-Performing After-School Programs: A 
Follow-Up to the TASC Evaluation. Policy Studies Associates. Retrieved from 
http://www.sedl.org/pubs/fam107/fam107.pdf.  

“[Some strengths of the program 
are] that the kids are more 
independent and that they learn 
new things each day.”  

– Elementary Parent 
(translated from Spanish) 
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middle school students across these items compared to the 2013-14 school year, primarily 
driven by gains at a subset of the middle school sites. 
 
TABLE 10: PARTICIPANTS’ SELF-REPORTED NEW SKILLS AND EXPERIENCES IN AFTER 
SCHOOL BY PROGRAM TYPE 

 
ELEMENTARY 

(n=1,397) 
MIDDLE 
(n=269) 

In this program, I got to do something I had not done before. -- 82% 

In this program, I learned new information about a topic that 
interests me. 

-- 75% 

In this program, I learned how to do something new/a new 
skill that I’m excited about. 

82% 71% 

Source: Youth participant surveys administered spring 2015, n = 1,693. 
 

Parents	  Agree	  that	  Youth	  Learn	  New	  Things	  

Parents agreed that youth expand horizons in the After School Program. The vast majority of 
parents (97%) who completed a survey indicate that because of the program, their child has 
opportunities to try new things. At the same time, several parent comments revealed that 
parents often wanted to see more time dedicated to homework help and academic skill 
building, in addition to more activities.  
 

Promising	  Practice:	  Managing	  Emotions	  

During	  one	  activity,	  a	  staff	  member	  led	  students	  through	  a	  discussion	  of	  techniques	  to	  help	  them	  manage	  their	  
emotions,	  and	  encouraged	  students	  to	  engage	  with	  the	  ideas	  she	  presented	  by	  regularly	  asking	  open-‐ended	  questions	  
and	  soliciting	  personal	  experiences	  from	  children.	  For	  example,	  when	  discussing	  a	  deep	  breathing	  technique,	  she	  asked	  
students	  to	  share	  experiences	  they	  have	  had	  that	  may	  have	  made	  them	  overexcited,	  upset,	  or	  have	  a	  mix	  of	  emotions	  
and	  think	  about	  how	  taking	  deep	  breaths	  might	  help	  them.	  
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Youth	  Build	  Social-‐Emotional	  Skills	  

Participation in high quality after school programs is commonly associated with enhanced 
social-emotional skills.51  These outcomes can be achieved through staff and peer modeling, 
with opportunities for youth to practice and apply social-emotional skills in the program.  
 
Programs where program staff provide students with opportunities to interact with their 
peers in pro-social ways generate a positive peer culture and opportunities for youth to 
develop their social-emotional skills.  
 
Participants were consistently somewhat positive, across grades and questions, regarding 
social-emotional learning in the After School Program. Roughly three-quarters of 
respondents indicated the program helped them listen to others, learn how to work out 
problems, and become better at making friends. Compared to the 2013-14 school year, 
middle school respondents were slightly more likely to report that the program had helped 
them listen to others (76% compared to 71%), primarily driven by gains at a subset of the 
middle school sites. 
 
TABLE 11: PARTICIPANTS’ SELF-REPORTED SOCIAL-EMOTIONAL SKILLS IN AFTER 
SCHOOL BY PROGRAM TYPE 

 
ELEMENTARY 

(n=1,397) 
MIDDLE 
(n=269) 

In this program, I learn how to work out my problems. 77% 72% 

This program helps me listen to others. 76% 76% 

Since coming to this program, I am better at making friends. 74% 76% 

Source: Youth participant surveys administered spring 2015; n = 1,693. 
  

                                                        
51 Durlak, J.A., Weisssberg, R.P., & Pachan, M. 2010. “A meta-analysis of after-school programs that seek to promote 
personal and social skills in children and adolescents.” American Journal of Community Psychology, 45. 
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“This after school program gives the kids a self-esteem, like they have [a] 
positive perception in life. It motivates them to do a better job in the future.” 

– Middle School Parent 
 
“My child is able to socialize with his peers and it helps him in his regular class. 
Thank you!” 

– Elementary Parent 
 
“The kids have a chance to socialize with other kids for an extended period of 
time, thus further improving their social skills!” 

– Elementary Parent 
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ALIGNMENT	  WITH	  THE	  SCHOOL	  DAY	  

After school programs can promote positive outcomes for youth. However, after school programs 
also need a strong partnership with the school day. Although school-based programs have the 
advantage of sharing space daily with the participants’ school, simply sharing space does not 
guarantee strong partnerships. In fact, sharing space can cause friction rather than support 
collaboration. To be successful, the partners must share a strong vision, develop clear avenues for 
communication, and promote relationships at multiple levels: the principal, school day teachers, 
classified staff, and the after school program staff and leadership.52 
 
Moreover, to promote specific academic outcomes of interest to the school and the District, after 
school programs need access to curricula and instructional support.53 After school program staff 
need information on the academic concepts being taught, by grade level, and they need support to 
write their own lesson plans and develop project-based activities or longer-term curricular arcs.  
 
In order to examine alignment in WCCUSD After School Programs, we measured three concepts: 
relationships, communication, and access to resources. Principals, the After School Lead Teacher54, 
program Site Supervisors, a senior program Group Leader and school day staff, classified staff, and 
other support staff at the school site were all invited to complete the survey.  
 
The following provides a summary of each of the three domains55: 
 

Relationships: Alignment includes the need for a strong relationship between the school and 
after school program that incorporates trust, shared vision, and common goals for students. 
Therefore, a measure of alignment should include an assessment of the relationship between 
the school and after school program, how that relationship builds alignment, and the process 
by which efforts are translated into programmatic efforts after school. 
 
Communication: The frequency and purpose with which schools communicate with after 
school programs are important components of alignment. Regular and intentional 
communication provides school and after school staff with access to common information 
that will improve how each supports the development of students. 

                                                        
52 Little, Priscilla. “Supporting Student Outcomes Through Expanded Learning Opportunities.” Harvard Family Research Project. 
January 2009. 
53 Bennett, T.L. (2013). Examining Levels of Alignment Between School and Afterschool and Associations with Student academic 
Achievement (Unpublished doctoral dissertation). University of California, Irvine. 
54 Lead Teachers are certificated school day teachers who promote integration with the school day through aligning After School 
Program activities with state curricular standards, providing professional development for after school staff, and facilitating 
ongoing communication between the After School Program and the school day staff.  
55 The definitions are based on the Bennett study, referenced above, of a large after school program network in Southern 
California; the survey used in WCCUSD replicates, with minor modifications, the survey used in that study. 
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Access to Resources: A key alignment practice is to coordinate the use of academic resources 
between the school and the after school program to ensure there is alignment of academic 
goals and strategies when students transition from school to after school. 

 
The results from the survey are likely to represent the level of alignment, on average, across the 
District, although there were some sites with few respondents. At least three staff completed the 
survey for each of the 28 sites. All Site Supervisors completed the survey; all but two of the Principals 
did. In addition, 275 valid school day teacher, counselor, and other school day staff surveys were 
submitted. 

Relationships	  

In general, staff in all roles agreed that there were elements in place to support strong relationships 
between the after school program and the school day. In particular, one-third of all staff strongly 
agreed that the Site Supervisor keeps administration informed of important decisions and issues 
related to program policy. Nearly one-third (30%) strongly agreed that After School Program staff are 
responsive to ideas and suggestions from school staff. 
 
Staff were least likely to agree that the After School Program has enough capacity to serve all 
interested students. Since most schools are funded to only service 10% of their student population, 
and many have waitlists, this finding is not surprising. 
 

FIGURE 9: AFTER SCHOOL HAS STRONG RELATIONSHIPS WITH SCHOOL DAY 

 
Source: Staff Survey, spring 2015; Average on a 1-4 scale: 1=Strongly Disagree, 2=Disagree, 3=Agree, 4=Strongly Agree; 'Don't 
Know' excluded; overall n = 491. For full results, see Appendix F. 
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Notably, one-fourth of all staff (26%) did not know if curriculum and instruction in the After School 
Program reinforce concepts taught during the school day. Most of the staff (81 out of 126) who 
selected ‘don’t know’ were school day teachers and other school day staff who may not have regular 
opportunities to see the work of the after school program in action. 
 
Regardless of role, staff tended to agree that After School Program staff are responsive to ideas from 
school day staff. Yet, Lead Teachers were less likely to agree to relationship questions than any other 
role. In particular, principals tended to agree (mean score 3.3 on a 1-4 scale) that After School 
Program staff reach out to teachers to identify the needs of students, whereas Lead Teachers were 
much less likely to agree (mean score 2.5). Similarly, After School Program staff (Site Supervisors and 
Group Leaders) were very likely to agree that After School Program staff take care of the space the 
school provides for the program (mean score 3.6), whereas Lead Teachers were much less likely to 
agree (mean score 2.9).  
 
Finally, across all sites where both principals and site supervisors responded to the survey (26 out of 
28 sites), most agree that there is a strong relationship between the after school program and the 
school day. However, both leaders agree that school day teachers are willing to collaborate with After 
School Program staff or that school staff are encouraged to visit the program at only 12 sites. Finally, 
both leaders agree that the Program has enough capacity to serve all interested students at only 7 sites 
(Table 12).  
  



	  

2014-‐15	  West	  Contra	  Costa	  Unified	  School	  District	  After	  School	  Programs	  Evaluation	   Page	  57	  
Prepared	  by	  Public	  Profit	  
October	  2015	  

 

TABLE 12: STAFF SURVEY: RELATIONSHIPS – PRINCIPAL AND SITE SUPERVISOR ALIGNMENT 

COUNT OF SITES WHERE A GIVEN ROLE (OR BOTH) AGREE OR 
STRONGLY AGREE (OUT OF 26 SITES) 

PRINCIPALS 
SITE 

SUPERVISORS 
BOTH 

The Site Supervisor keeps administration informed of 
important decisions and issues related to program policy.	  

23 26 23 

After School Program staff are responsive to ideas and 
suggestions from school staff.	  

24 24 22 

After School Program staff transmit important information 
about children and parents to appropriate school staff in a 
timely fashion.	  

23 25 22 

After School Program staff take care of the space the school 
provides for the program.	  

21 26 21 

The program is well coordinated with other After School 
Program activities at the school.	  

22 24 20 

After School Program staff follow through with the 
commitments they make to school staff.	  

21 25 20 

There is a strong partnership between the After School 
Program and the school.	  

24 17 16 

Curriculum and instruction in the After School Program 
reinforce concepts taught during the school day.	  

18 22 14 

After School Program staff reach out to teachers to identify 
the needs of students.	  

16 21 13 

Teachers are willing to collaborate with the After School 
Program staff.	  

22 15 12 

School staff are encouraged to visit the program.	   15 20 12 

The After School Program has enough capacity to serve all 
interested students.	  

11 11 7 

Source: Staff Survey, spring 2015, Principals, Site Supervisors from 26 sites where both roles responded, n = 52. 

 
Finally, across all sites where both principals and site supervisors responded to the survey, most agree 
that there is a strong relationship between the after school program and the school day. However, 
both leaders agree that school day teachers are willing to collaborate with After School Program staff 
or that school staff are encouraged to visit the program at only 12 sites. Finally, both leaders agree 
that the Program has enough capacity to serve all interested students at only 7 sites.  
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Communication	  

After school programs and the school day must communicate about a wide range of topics in order to 
function well as a partnership: curriculum concepts, homework assignments, individual students, 
sharing classrooms and other space, and even the staffing of the program. In WCCUSD After School 
Programs, about half – or more – of all staff report that they talk about these concepts at least once 
per month. In particular, staff report frequent communication about the needs or progress of 
individual students or student discipline issues. 
 
However, staff report slightly less frequent communication about planning program content, 
enrollment and registration, staffing of the program and curriculum concepts. Staffing and program 
enrollment may only need to be discussed a few times a year, as staff leave or as students leave the 
program mid-year. However, to best align the program with the school day, both planning content 
and communication about curriculum concepts should occur more frequently (Figure 10). 
 
FIGURE 10: STAFF SURVEY: FREQUENCY OF COMMUNICATION 

 
Source: Staff Survey, spring 2015, Principals, Site Supervisors, Lead Teachers and Group Leaders only, n = 138. 
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Lead Teachers and Site Supervisors report less frequent communication with key staff than Principals 
report. Since the former two roles are charged with frequent, if not daily, communication, this may 
indicate that the District should foster that communication.  
 
Many principals and site supervisors report frequent – at least once per month – communication 
about some issues, especially student discipline and related policies, the progress of individual 
students and issues related to shared space. Principals and Site Supervisors often assess levels of 
communication differently. For example, 13 Principals report monthly or better communication 
about homework assignments and 12 Site Supervisors report the same. However, both leaders report 
monthly communication about homework at only 7 sites (Table 13). 
 
TABLE 13: STAFF SURVEY: COMMUNICATION – PRINCIPAL AND SITE SUPERVISOR ALIGNMENT 

COUNT SITES WHERE A GIVEN ROLE (OR BOTH) REPORT 
REGULAR COMMUNICATION ABOUT… (OUT OF 26 SITES) 

PRINCIPALS 
SITE 

SUPERVISORS 
BOTH 

Student discipline issues / policies	   23 17 15 

The needs or progress of individual students	   19 13 10 

Issues related to classroom/shared space	   17 11 8 

Homework assignments	   13 12 7 

Planning program content	   10 10 6 

Curriculum concepts being taught in school	   9 13 6 

Enrollment / Registration levels and policies	   13 8 5 

Staffing of program	   12 5 4 

Other	   13 11 5 

Source: Staff Survey, spring 2015, Principals, Site Supervisors from 26 sites where both roles responded, n= 52. 

 
Most staff (60%) report visiting the program several times; only 15% report never visiting the 
program. 
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Access	  to	  Resources	  

In order to advance academic outcomes for participants, after school programs need regular access to 
the same resources and data that school day staff use. In 2014-15, the key staff – Principals, Lead 
Teachers and Site Supervisors – did not report that programs had regular access to materials. Just 
over one-third of staff said that After School Programs had regular access to Math and ELA curricula 
or had access to the computer labs. Only a quarter of all staff reported that After School Programs 
had regular access to pacing guides or benchmark scores. Notably, several staff marked these items as 
not applicable (Figure 11). 
 
 
FIGURE 11: STAFF SURVEY: ACCESS TO RESOURCES 

 
Source: Staff Survey, spring 2015, Principals, Site Supervisors, Lead Teachers and Group Leaders only, n = 138. 
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Principals are more likely than Site Supervisors to report that Programs have regular access to 
materials across the board and within sites. While 12 principals report that the Program at their site 
has regular access to Math curricula, only 5 of their corresponding Site Supervisors report the same. 
 

TABLE 14: STAFF SURVEY: ACCESS TO RESOURCES – PRINCIPAL AND SITE SUPERVISOR 
ALIGNMENT 

COUNT SITES WHERE A GIVEN ROLE (OR BOTH) REPORT 
REGULAR ACCESS 

PRINCIPALS 
SITE 

SUPERVISORS 
BOTH 

The Site Supervisor has the access to curriculum pacing 
guides. 

8	   4	   1 

The Site Supervisor has the access to computer labs for use 
of technology-based curriculum. 

12	   12 8 

The Site Supervisor has the access to District benchmark 
scores. 

6	   7	   5 

The Site Supervisor has access to site based curriculum 
materials for ELA. 

14	   7	   6 

The Site Supervisor has access to site based curriculum 
materials for Math. 

12	   4	   1 

Source: Staff Survey, spring 2015, Principals, Site Supervisors from 26 sites where both roles responded, n = 52. 

 

Conclusions	  

School and program staff at After School Program sites report a strong relationship between the 
program and the school day. At some sites, leaders report frequent communication in key areas. 
However, key staff – Principals, Lead Teachers and Site Supervisors – are less likely to report regular 
sharing of critical resources. Most importantly, Principals and Site Supervisors often do not share a 
similar perspective on these key measures. The District should continue to strengthen alignment 
between Principals, Lead Teachers and Site Supervisors by promoting frequent communication, and 
facilitating direct sharing of resources. 
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CONTRIBUTORY	  OUTCOMES	  

 
 
 
 

 
	  

46%	  	  of participants are English Learners. 

8.3%	  	  of English Learner participants were redesignated, 
compared to 10.7% in the District overall. 
 

 
 

95.8%	  	  Average school day attendance rate among participants,  
compared to 94.3% among non-participant peers.  

9%	  	  of participants are chronically absent, compared to  
15% of their non-participant peers.  

 
 
 

 

2.74  Average cumulative GPA among middle school participants, 
compared to 2.49 among non-participant peers. 
 
 

97%	  	  of parents agree that staff listen when they have  
a question or comment.  

96%  of parents reported that the After School Programs enable 
them to go to school or work. 

 
  

	  
CONTRIBUTORY	  OUTCOMES	  

By	  providing	  high	  quality	  experiences,	  after	  school	  programs	  can	  also	  contribute	  to	  academic	  success.	  
In	  addition,	  programs	  can	  provide	  an	  avenue	  for	  families	  to	  engage	  further	  with	  the	  school	  community.	  
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After	  School	  Participants	  May	  Have	  Stronger	  School	  Day	  Attendance,	  
GPA;	  After	  School	  Programs	  May	  Contribute	  to	  English	  Learner	  
Redesignation	  

Research shows that programs that specifically provide activities with the goal of improving 
academic performance can have a modest impact on academic success.56 Also, high quality 
after school programs can engage youth with the school community and lead to improve 
school day attendance – and decreased chronic absence – which are closely linked to 
improved academic outcomes. 
 
Of particular relevance in California, after school programs can foster English Learner 
success. They can provide time to practice English, support the student’s home language, and 
promote connections to home and family.57 Through these supports, after school can 
contribute to fluency in both English – which leads to additional academic success – and in 
the home language – which can also support academic success.58 
 
A high quality program increases young people’s connection to school. Participants’ school 
day attendance rates are common ways to measure young people’s connection with school. 
 
Available data suggests that WCCUSD After School Programs may be a key partner in 
supporting school day attendance, as After School participants attend more school than their 
non-participant peers. Moreover, After School participants have a stronger GPA than their 
peers. While a greater proportion of After School participants were redesignated in 2013-14 
compared to the District, the opposite is true in 2014-15, suggesting that more data is needed 
to determine an overall trend in WCCUSD. 

School	  Day	  Attendance	  and	  Chronic	  Absence	  

Attending school every day is a critical factor in student success. The more days a student 
attends school, the better they do. Conversely, the more a student is absent, the more likely 

                                                        
56 Durlak, J. A., & Weissberg, R. P. (2007). “The impact of after-school programs that promote personal and social 
skills.” Chicago, IL: Collaborative for Academic, Social, and Emotional Learning. 
57 Maxwell-Jolly, Julie. Fall 2011. “English Learners and Out-of-school Time Programs: The Potential of OST Programs 
to Foster EL Success.” Afterschool Matters, 14. Retrieved from http://www.niost.org/Afterschool-Matters/afterschool-
matters-fall-201132.  
58 Goldenberg, Claude. Summer 2013. “Unlocking the Research on English Learners.” American Educator, 37(2). 
Retrieved from http://www.aft.org/newspubs/periodicals/ae/summer2013/index.cfm.  
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they are to fall behind their peers.59 In particular, when students are chronically absent – 
absent more than 10% of days enrolled – they are at much higher risk for poor academic 
outcomes that persist in the years to come. 
 
In West Contra Costa County Unified, participants in After School Programs attend more 
school, on average, than non-participants at the same schools. In 2014-15, participants 
attended an average of 95.8% of their days enrolled, compared to 94.3% among their peers. 
While these differences may not appear large, such differences have been shown to impact 
future academic outcomes. For example, in one study, students who attended 95% of school 
days or better in Kindergarten and 1st grade were more likely to score proficient on 
standardized tests in ELA in 3rd grade compared to their peers who attended less than 95% of 
school days. This study found similar results for standardized tests in Math.60 
 
Moreover, fewer participants are chronically absent than their non-participating peers. In 
2014-15, 9% of After School participants were chronically absent while 15% of their non-
participating peers were so. 
 
Given available data, it is not possible to determine if participation in the After School 
Program leads to strong school day attendance, or if strong school day attendance makes a 
student more likely to be in the After School Program in the first place. It is likely a recursive 
relationship: After School Program participation encourages school day attendance and vice 
versa. Also, as the parent surveys suggest, the After School Program helps parents attend 
school or go to work, contributing to greater stability for the family, another predictor of 
school day attendance.  
 
Given that After School Program attendance may 
promote school day attendance, and given the strong 
relationship between school day attendance and 
academic achievement, WCCUSD After School 
Programs may be a valuable resource for the District 
in promoting school day attendance and therefore 
supporting academic success. 
 	  

                                                        
59 Ginsburg, A., Jordan, P., and Chang, H. (2014) Absences Add Up: How School Attendance Influences Student 
Success. Attendance Works. Retrieved from: http://www.attendanceworks.org/wordpress/wp-
content/uploads/2014/09/Absenses-Add-Up_September-3rd-2014.pdf. October 3, 2015. 
60 Applied Survey Research. (2011) Attendance in Early Elementary Grades: Associations with Student Characteristics, 
School Readiness, and Third Grade Outcomes. Retrieved from: http://www.attendanceworks.org/wordpress/wp-
content/uploads/2010/04/ASR-Mini-Report-Attendance-Readiness-and-Third-Grade-Outcomes-7-8-11.pdf October 3, 
2015. 

In 2014-15, participants attended 
an average of 95.8% of their days 
enrolled, compared to 94.3% 
among their peers.  
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English	  Learner	  Redesignation	  

In 2014-15, WCCUSD After School Programs served 1,848 English Learners, which 
accounted for nearly half of all participants. English Learners were concentrated in the 
younger grades: 57% of participants up to grade 3 were English Learners and 48% of 
participants in upper elementary grades.  
 
While a lower percentage of middle school participants are English Learners, evidence 
suggests that many may be long-term English Learners, which can impede academic success. 
Among middle school participants, only 24% were English Learners. Yet of those, two-thirds 
of them are not yet designated as “early advanced” (level 4 on the California English 
Language Development Test or CELDT), a critical step on the path to redesignation. Only 5 
middle school participants were redesignated in 2014-15. Taken together, this strongly 
suggests that middle schools are serving a large population of long-term English Leaners, who 
tend to struggle in school and have a specific set of language abilities (conversational English) 
that may mask deep gaps in academic English and, in turn, academic concepts.61 
 
Among all 2014-15 After School Participants who were also English Learners, 8.3% were 
redesignated in 2014-15, much lower than the District overall (10.7%). This represents a 
notable change from 2013-14, when 13% of English Learner participants were redesignated, 
compared to the District’s rate of 9%. However, given the great difference in population size – 
4,008 program participants compared to over 30,000 students total – this change may reflect 
changes in the redesignation criteria, changes in After School Program enrollment, or 
random fluctuations in the After School population. It is worth noting that the redesignation 
rate among participants in 2014-15 is similar to the rate calculated for just the 28 schools 
where the After School Programs take place (8.8%). 
 
Research shows that after school program participation can support English language 
development as measured by the CELDT.62 Therefore, the District should continue to 
monitor redesignation rates among program participants and compare it to the program sites 
and the District overall to determine trends. 
  

                                                        
61 Olsen, Laurie. (2010) Reparable Harm: Fulfilling the Unkept Promise of Educational for California’s Long Term 
English Learners. Californians Together. 
62 London, R, et al. (2011). “The Effect of Afterschool Program Participation on English Language Acquisition.” 
Afterschool Matters 13, 22-29. 
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TABLE 15. AFTER SCHOOL PROGRAM PARTICIPANTS: ENGLISH LEARNERS, CELDT 
LEVELS AND REDESIGNATION 

 
GRADES  

K-3* 
GRADES  

4-6 
GRADES  

7-8 
ALL ** 

Total Participants 1,747 1,367 797 4,008 

 
n % n % n % N % 

English Learners (start of 
2014-15 school year) 

998 57% 657 48% 193 24% 1,848 46% 

CELDT***: 3 and below 815 82% 465 71% 128 66% 1,408 76% 

CELDT***: 4 or 5 127 13% 100 15% 61 32% 288 16% 

Redesignated in 2014-15§ 57 5.7% 92 14.0% 5 2.6% 154 8.3% 

Source: WCCUSD 2015; for unduplicated participants, n=4,008. 
*Few WCCUSD After School Programs serve Kindergarteners; total Kindergarten n=84. 
**Count of unduplicated participants; some participants attended more than one program so program-level counts will 
sum to greater than 4,008. 
***Percentage shown is proportion of all English Learners at this CELDT level for each combined grade level; CELDT 
levels not available for all English Learners so totals will not equal 100%. 
§Redesignation rate calculated as count of participants redesignated some time in the 2014-15 school year over total 
participants who were English Learners at the start of the 2014-15 school year.  This method differs slightly from the 
one used to calculate the District rate, but rates calculated with this method can still be meaningfully compared to the 
District rate. 

Grade	  Point	  Average	  (GPA)	  (Middle	  School	  Only)	  

Middle school participants tend to have a higher GPA than their non-participating peers, a 
difference that occurs semester to semester, leading to a higher average cumulative GPA as 
well. At the end of 2014-15, the average cumulative GPA among participants was 2.74 
compared to 2.49 among their non-participant peers. Across all possible semesters (generally 
up to four for 8th graders, up to two for 7th graders), participants had a higher semester GPA, 
on average. For example, the average GPA for the fall semester of 2014-15 was 2.80 for 
participants, 2.55 for non-participant peers. This difference of about 0.20 persists across all 
available semesters. 
 
From fall of 2013-14 to spring 2014-15, the average semester GPA dropped slightly for both 
participants and non-participants (among those with GPA data for both which generally only 
included 8th graders). Yet for participants, the drop was less: -0.02 compared to -0.06 for 
participants. The difference between participants and non-participants was not statistically 
significant, however.  



OUTCOMES	  

2014-‐15	  West	  Contra	  Costa	  Unified	  School	  District	  After	  School	  Programs	  Evaluation	   Page	  67	  
Prepared	  by	  Public	  Profit	  
October	  2015	  

Programs	  Engage	  Families	  	  

Family engagement covers at least two dimensions: a) the support families can give their 
children in building academic skills and reinforcing learning opportunities outside the 
classroom and b) the skills and supports that schools – and after school programs – can 
provide families in order that they do this well.63 
 

As a step toward meaningful family 
engagement, parent participation in after 
school programs can help build a sense of 
community within the program. Parents who 
participate may also build skills, resources, and 
community connections that empower them to 
provide their children with the support they 
need to be successful both in and out of school.  
 
Overall, parents with students in the After 
School Program reported being seen and heard 

by the After School Program. Almost all parents (98%) who completed a survey report that a 
program staff member recognizes them when they visit, a slight increase from 97% in 2013-
14. Additionally, 97% say that staff listen when they have a question or comment. 

Some	  parents	  do	  not	  know	  whether	  there	  are	  opportunities	  for	  parent	  participation	  in	  
the	  Programs	  

On the other hand, parents are less sure about opportunities for them to participate in the 
program itself. While the majority of parents (75%) report that there are opportunities for 
parent participation in the program, many (17%) weren’t sure if there were such 
opportunities (responded “Don’t Know” to the survey question). At 4 of the 28 sites, more 
than 25% of parents didn’t know if there were opportunities for parent involvement, 
including 3 elementary schools and one middle school. At the middle school site, nearly half 
(46%) of the parents reported not knowing if there were opportunities for parent 
participation at the After School Program. 

                                                        
63 Lopez, M. Elena & Caspe, Margaret. (June 2014). “Family Engagement in Anywhere, Anytime Learning.” FINE 
Newsletter, VI(3). Retrieved from http://www.hfrp.org/out-of-school-time/publications-resources/family-engagement-
in-anywhere-anytime-learning. 

“My child loves this program. She 
loves the chance to express 
herself through art and games 
and is constantly surprising us 
with all the new facts she learns 
outside of regular school day.”  

– Elementary Parent 
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Parents	  feel	  comfortable	  at	  the	  school,	  but	  could	  feel	  more	  engaged	  in	  the	  school	  
community	  

The majority of parents 
(95%) say that they feel 
more comfortable at their 
child’s school because of 
the After School Program. 
However, fewer parents 
strongly agreed that they 
know more about what 
goes on in the school day 
(88%) or that they are more 
involved in their child’s 
school because of the 
program (83%). This 
demonstrates slight decreases compared to the 2013-14 school year; 98% of parents said they 
felt more comfortable at their child’s school because of the After School Program, 92% said 
they knew more about what goes on in the school day, and 88% said they were more involved 
at their child’s school because of the After School Program. 

Parents	  are	  overwhelmingly	  satisfied	  with	  After	  School	  Programs	  

Nearly all parents completing a survey report 
satisfaction with the program (98%). Similarly, 
96% of parents say that their child tells them 
good things about the program. Furthermore, 
almost all parents (96%) say that the After 
School Program enables them to go to school 
or work. Overall, these findings are very 
similar to last year. 

 
 

“The staff have been good at communication regarding 
my son’s presence and well-being. Thank you.”  

– Elementary Parent 
 
“[A strength of the program is] that the whole staff 
knows all of the kids and the parents of the kids, and 
they help us work with them and complete their 
homework.” 

– Elementary Parent (translated from Spanish) 

“I would like for them to involve 
the parents more.” 

- Elementary Parent 
(translated from Spanish) 
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“The after school program is the best service that this school is 
providing to the neighboring communities. The kids are well behaved 
and learn a lot in the program. Moreover, parents have more time to 
engage in their work or other activities.” 

– Elementary Parent 
 
 
“It gives better opportunities for the students to better their craft 
thereby developing their whole being - not just in academics but more 
so in extra-curricular activities.” 

– Middle School Parent 
 
 

“This is the first time my daughter has been in the after school 
program. It gives me an opportunity to work and for her to do her 
homework. The after school program helped me and daughter a whole 
lot.” 

– Elementary Parent 
 
 
“Program is wonderful and a life save. It also helps us work and 
maintain a high level of school support while being working parents!” 

– Elementary Parent 
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LANDSCAPE	  OF	  WEST	  CONTRA	  COSTA	  UNIFIED	  	  

 
WCCUSD After School Programs support children and families. They keep youth safe, 
provide important academic support, and give families the opportunity to work or go to 
school which in turn may contribute to increased economic stability for families and 
subsequently to improved academic outcomes for youth. 
 
Moreover, the Expanded Learning Office will continue to invest in building a quality 
network, bringing together the lead agencies and community partners so build systems that 
promote staff retention, align academic and enrichment programming with District goals, 
and improve overall program quality across activities. 
 
Moving forward, the Expanded Learning Office will continue to monitor school day 
attendance and chronic absenteeism, English Learner redesignation, and other measures of 
academic achievement to determine how the After School Programs contribute to academic 
success for participants. 
 

	  
CONCLUSIONS	  
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APPENDIX	  A:	  DATA	  SOURCES	  AND	  LIMITATIONS	  

Data	  Sources	  

PORTION OF THEORY OF ACTION DATA SOURCE 

Regular Participation 

• Cityspan attendance data as entered by 
the programs 

• WCCUSD Expanded Learning Office 
• CDE’s Dataquest and other sources as 

cited 

… in High Quality Programs 

• External site visits to all 28 sites 
• Youth surveys 
• Parent surveys 
• Staff surveys 

… has Direct Benefits for Youth and Families 
• Youth surveys 
• Parent surveys 

… and Contributes to Other Positive Outcomes 
• Parent surveys 
• WCCUSD Academic Data 

About	  the	  Data	  Sources	  and	  Limitations	  

Cityspan attendance: According to California and federal guidelines, each site must keep 
careful attendance records. For WCCUSD, these records are kept electronically using a 
Cityspan online database. Data from this database was crosschecked with the District’s 
Expanded Learning Office. Limitations: Data may not have been entered consistently at every 
site. 
 
Dataquest and other sources as cited: California’s Department of Education (CDE) 
maintains Dataquest, a publically available online database with demographic information 
students including total school enrollment, student gender and race/ethnicity, and English 
Learner status and redesignation. Other publically available databases (as cited) were used to 
provide additional information about demographics and poverty in key zip codes. 
Limitations: See Dataquest and these other sources for their information about data 
limitations. 
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External Site Visits: Certified assessors from the evaluation team conducted one external site 
visit to each site using the Program Quality Assessment (PQA) Tools. Limitations: Each site 
visit is a snapshot of program quality at that site on the day of the visit and may not reflect 
program practices – positive or negative – that occur at a given site. For more on the PQA 
Tools, see Appendix B.  
 
Youth and Parent Surveys: These self-administered questionnaires were distributed by staff 
at each of the 28 programs to their youth and parents in spring 2015. Some of the 
questionnaires were taken online via Survey Monkey; most were taken in paper form. The 
evaluation team provided administration guidelines to each site and was available to answer 
questions as needed. Average survey response rate was modest: 61% for youth and 37% for 
parents64. Limitations: The evaluation team was not present on site during survey 
administration. Also, given that staff surveyed youth and parents present on the survey days 
and who were willing to complete the survey, survey responses may not be representative of 
the participants and their families as a whole. 
 
Staff survey: These self-administered questionnaires were taken online only via Fluid 
Surveys. Limitations: The number of surveys completed per site varied considerably. Also, 
there appeared to be confusion about two of the staff roles of interest. There are 28 sites, there 
is only one Lead Teacher per site, and we requested that sites designate only one Group 
Leader to complete the survey. However, we received 56 Lead Teacher surveys and 53 Group 
Leaders surveys, with several sites providing multiples. 
 

 	  

                                                        
64 Parent survey response rate will be low; some parents may have multiple children in after school programs, however 
they were asked to complete only one survey.   
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APPENDIX	  B:	  SITE	  VISIT	  OBSERVATION	  
METHODOLOGY	  

Site visits provide observationally based data about key components of program quality, as 
research has demonstrated that point of service quality is strongly related to positive 
outcomes for youth. 
 
Using the PQA, all 28 sites conducted a self-assessment observation in fall 2015. Starting in 
the winter, WCCUSD After School Programs Office staff conducted observations with site 
staff. The District then charged sites to use feedback from those observations to drive 
program quality improvements. Meanwhile, the evaluation team of certified PQA assessors 
conducted external observations to all 28 sites.  
 
All observations were conducted using the School-Age Program Quality Assessment 
(SAPQA) and Youth Program Quality Assessment (YPQA), research-based point of service 
quality observation tools used by out-of-school time programs nationally. The tool uses a 
rating system where ‘1’ indicates that the practice was not observed or did not meet 
minimum standards, a ‘3’ indicates a basic standard of practice, and a ‘5’ indicates a strong 
practice. While the ratings were consistent across all types of observations, only the external 
visitors have been certified as statistically reliable raters by the Weikart Center for Youth 
Program Quality. We report only data from these external assessor visits in this report. 
 
For the Promising Practices highlighted in this report, the external assessors categorized some 
of the strong, positive practices observed during their observations, selecting a few exemplar 
practices to illustrate some of the strong practices observed at least some of the program sites. 
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APPENDIX	  C:	  ATTENDANCE	  DATA	  BY	  SITE	  

SITE LEAD AGENCY ATTENDANCES 
TARGET 

ATTENDANCES 

PROGRESS 
TOWARD 

ATTENDANCE 
TARGETS 

AVERAGE DAYS 
ATTENDED 

TOTAL YOUTH 
SERVED 

AVERAGE 
DAILY 

ATTENDANCE 

Bayview Elementary School BACR 14,208 15,120 94% 148 96 79 

Chavez Elementary School BACR 14,710 15,120 97% 149 99 82 

Coronado Elementary School YMCA	  EAST	  BAY 20,012 23,040 87% 116 173 111 

Dover Elementary School BACR 26,055 28,800 90% 112 233 145 

Downer Elementary School YMCA	  EAST	  BAY 16,640 19,800 84% 134 124 92 

Fairmont Elementary School PARKS	  &	  REC. 15,818 15,120 105% 124 128 88 

Ford Elementary School YMCA	  EAST	  BAY 23,067 27,360 84% 131 176 128 

Grant Elementary School BACR 16,043 17,280 93% 126 127 89 

Highland Elementary School BACR 13,756 15,480 89% 142 97 76 

King Elementary School BACR 12,104 15,120 80% 89 136 67 

Lake Elementary School YMCA	  EAST	  BAY 23,321 27,540 85% 134 174 130 

Lincoln Elementary School BACR 14,319 15,120 95% 133 108 80 

Mira Vista Elementary School BACR 13,133 15,120 87% 141 93 73 

Montalvin Elementary School BACR 13,155 15,120 87% 117 113 73 

Murphy Elementary School YMCA	  EAST	  BAY 15,288 15,120 101% 139 110 85 
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SITE LEAD AGENCY ATTENDANCES 
TARGET 

ATTENDANCES 

PROGRESS 
TOWARD 

ATTENDANCE 
TARGETS 

AVERAGE DAYS 
ATTENDED 

TOTAL YOUTH 
SERVED 

AVERAGE 
DAILY 

ATTENDANCE 

Nystrom Elementary School BACR 14,305 15,120 95% 119 120 79 

Peres Elementary School YMCA	  EAST	  BAY 14,828 15,120 98% 121 123 82 

Riverside Elementary School BACR 13,380 15,120 88% 150 89 74 

Sheldon Elementary School YMCA	  EAST	  BAY 14,030 15,120 93% 121 116 78 

Stege Elementary School BACR 21,023 30,240 70% 121 174 117 

Tara Hills Elementary School YMCA	  EAST	  BAY 14,932 15,120 99% 117 128 83 

Verde Elementary School YMCA	  EAST	  BAY 11,746 15,120 78% 116 101 66 

Washington Elementary 
School 

BACR 28,362 30,240 94% 146 194 158 

Wilson Elementary School BACR 13,956 15,120 92% 140 100 78 

Crespi Middle School YMCA	  EAST	  BAY 9,002 10,800 83% 97 93 50 

DeJean Middle School YMCA	  EAST	  BAY 9,916 11,340 87% 69 144 55 

Helms Middle School BACR 20,084 20,160 100% 73 286 112 

Korematsu Middle School PARKS	  &	  REC. 17,488 20,160 87% 66 266 97 

OVERALL  45,4681 50,9040 89% 116 3921 2527 

Source: Cityspan Attendance System, July 2015.  
 
Note: Progress Toward Attendances Targets is the actual program attendances divided by program attendance targets, based on each site’s grant amount. Average Days Attended 
is the average number of days a participant attended a program. Total Youth Served is the number of unduplicated children and youth served at a site. Actual ADA (Average Daily 
Attendance) is the average number of participants who attended the program each day. 
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APPENDIX	  D:	  DETAILED	  SITE	  VISIT	  RESULTS	  

SITE 
ALL DOMAINS SAFETY SUPPORT INTERACTION ENGAGEMENT 

Avg. %1s %5s Avg. %1s %5s Avg. %1s %5s Avg. %1s %5s Avg. %1s %5s 

Bayview Elementary 4.2 2% 67% 5.0 0% 100% 4.4 0% 71% 4.0 9% 64% 3.3 0% 10% 

Chavez Elementary 3.8 4% 52% 4.8 0% 94% 3.7 0% 39% 3.3 18% 36% 3.4 0% 20% 

Coronado Elementary 4.0 10% 67% 4.8 0% 89% 4.4 6% 72% 3.4 9% 36% 3.4 40% 50% 

Dover Elementary  4.0 9% 64% 4.8 0% 84% 4.1 11% 67% 3.1 27% 36% 4.1 0% 50% 

Downer Elementary 4.0 7% 66% 5.0 0% 100% 4.2 0% 67% 3.8 9% 55% 3.0 30% 20% 

Fairmont Elementary 3.5 15% 54% 4.8 0% 94% 3.5 6% 44% 3.3 27% 40% 2.5 44% 22% 

Ford Elementary 4.0 3% 53% 4.9 0% 95% 3.3 11% 28% 3.9 0% 45% 3.7 0% 30% 

Grant Elementary 4.4 0% 73% 4.9 0% 94% 4.5 0% 78% 4.2 0% 64% 3.8 0% 40% 

Highland Elementary 3.8 10% 61% 4.6 0% 84% 3.9 6% 61% 4.2 0% 60% 2.4 50% 20% 



APPENDICES	  

 
2014-‐15	  West	  Contra	  Costa	  Unified	  School	  District	  After	  School	  Programs	  Evaluation	   Page	  77	  
Prepared	  by	  Public	  Profit	  
October	  2015	  

SITE 
ALL DOMAINS SAFETY SUPPORT INTERACTION ENGAGEMENT 

Avg. %1s %5s Avg. %1s %5s Avg. %1s %5s Avg. %1s %5s Avg. %1s %5s 

King Elementary 3.5 19% 52% 4.6 0% 79% 3.1 22% 39% 3.7 9% 45% 2.8 60% 30% 

Lake Elementary 3.5 9% 38% 4.5 0% 74% 3.3 6% 22% 3.4 0% 18% 2.8 40% 20% 

Lincoln Elementary 4.2 4% 71% 5.0 0% 100% 4.1 0% 67% 4.0 9% 64% 3.6 10% 40% 

Mira Vista Elementary 3.8 7% 53% 4.6 0% 84% 4.0 0% 50% 3.6 9% 36% 2.8 30% 20% 

Montalvin Elementary 3.9 7% 60% 4.6 0% 84% 4.2 0% 65% 3.1 27% 36% 3.4 10% 30% 

Murphy Elementary 4.2 8% 69% 4.8 0% 89% 4.3 6% 72% 4.1 7% 60% 3.4 30% 40% 

Nystrom Elementary 3.9 13% 69% 4.9 0% 95% 3.6 17% 67% 4.3 7% 73% 2.8 40% 20% 

Peres Elementary 3.7 14% 57% 4.6 5% 95% 3.5 11% 39% 3.2 18% 36% 3.4 30% 40% 

Riverside Elementary 3.8 11% 56% 4.5 0% 74% 3.2 17% 33% 4.3 7% 73% 3.3 30% 40% 

Sheldon Elementary 3.7 18% 60% 4.8 0% 89% 3.8 12% 53% 3.3 18% 36% 3.0 60% 40% 
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SITE 
ALL DOMAINS SAFETY SUPPORT INTERACTION ENGAGEMENT 

Avg. %1s %5s Avg. %1s %5s Avg. %1s %5s Avg. %1s %5s Avg. %1s %5s 

Stege Elementary 3.5 16% 51% 4.7 0% 79% 3.2 24% 47% 3.1 18% 27% 3.2 30% 30% 

Tara Hills Elementary 3.6 20% 57% 4.8 0% 94% 3.5 17% 50% 3.3 27% 40% 2.9 50% 30% 

Verde Elementary 3.6 21% 64% 4.8 0% 89% 4.0 11% 67% 3.9 18% 64% 1.8 80% 10% 

Washington 
Elementary 

4.0 5% 62% 5.0 0% 100% 4.1 0% 59% 3.9 0% 45% 3.0 30% 20% 

Wilson Elementary 4.1 7% 68% 5.0 0% 100% 3.8 6% 61% 3.7 13% 53% 3.9 10% 50% 

Crespi Middle 3.6 13% 64% 5.0 0% 100% 4.1 11% 68% 3.1 17% 33% 2.3 38% 25% 

DeJean Middle 3.2 22% 52% 5.0 0% 100% 3.7 10% 45% 2.8 33% 25% 1.2 88% 0% 

Fred T. Korematsu 
Middle 3.8 5% 61% 5.0 0% 100% 4.4 0% 70% 2.8 17% 17% 3.0 13% 25% 

Helms Middle 3.9 7% 68% 4.8 0% 89% 4.7 0% 84% 2.9 25% 25% 3.3 13% 50% 

OVERALL 3.8 10% 60% 4.8 0% 91% 3.9 7% 57% 3.6 14% 44% 3.1 31% 29% 

Source: Public Profit Site Visits, spring 2015. 
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APPENDIX	  E:	  DETAILED	  YOUTH	  SURVEY	  RESULTS	  

 
ALL SURVEYS 

n = 1,693 
GRADES 3-6 
n = 1,397 

GRADES 7-8 
n =  296 

PROGRAM QUALITY % OF YOUTH WHO RESPONDED POSITIVELY 

I feel safe in this program. 86% 85% 89% 

I have rarely had mean rumors or lies spread about me at this program. * -- 85% -- 

I have rarely had other kids hit or push me in this program when they are 
not just playing around. * 

-- 87% -- 

How safe do you feel…During school? -- -- 87% 

How safe do you feel…In your neighborhood where you live? -- -- 87% 

How safe do you feel…Going to school? -- -- 88% 

How safe do you feel…Going home? -- -- 92% 

How safe do you feel…In this after school program? -- -- 90% 

I have rarely been harassed or bullied for my race, ethnicity, or national 
origin.* 

-- -- 90% 

I have rarely been harassed or bullied for my religion.* -- -- 97% 

I have rarely been harassed or bullied for my gender (being male or 
female).* 

-- -- 93% 

I have rarely been harassed or bullied because I am gay or lesbian or 
someone thought I was.* 

-- -- 95% 
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ALL SURVEYS 

n = 1,693 
GRADES 3-6 
n = 1,397 

GRADES 7-8 
n =  296 

I have rarely been harassed or bullied for a physical or mental disability.* -- -- 98% 

I have rarely been bullied for any other reason.* -- -- 84% 

There is an adult who cares about me in this program. 92% 92% 92% 

In this program, there is an adult who wants me to do my best. 94% 94% 94% 

I feel like the adults in this program are happy to see me. 81% 81% 82% 

I get to help other students in this program. 75% 75% 78% 

I feel like I belong at this program. 86% 85% 89% 

I have at least one friend in this program who really cares about me. 90% 89% 94% 

I help decide things like activities and rules in this program. 53% 52% 59% 

The activities in this program really make me think. 70% 70% 71% 

The staff members here listen to what I have to say. 83% 83% 85% 

DIRECT OUTCOMES % OF YOUTH WHO RESPONDED POSITIVELY 

I am better at getting my homework done on time. 79% 79% 82% 

In this program, I practice skills that help me understand what is being 
taught in school. 

81% 81% 81% 

Because of this program, I feel more confident talking in class. -- -- 69% 
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ALL SURVEYS 

n = 1,693 
GRADES 3-6 
n = 1,397 

GRADES 7-8 
n =  296 

This program has helped me feel like a part of my school. 79% 80% 77% 

This program helps me enjoy learning. 71% 72% 65% 

This program helps me listen to others. 76% 76% 76% 

In this program, I learn how to work out my problems. 76% 77% 72% 

Since coming to this program, I am better at making friends. 75% 74% 76% 

I am better at something I used to think was hard. 75% 75% 76% 

This program has helped me work hard toward my goals. 80% 80% 77% 

I feel proud of things I’ve done in this program. 84% 85% 84% 

In this program, I learned a new skill that I’m excited about. 80% 82% 71% 

In this program, I learned new information about a topic that interests 
me. 

-- -- 75% 

In this program, I got to do something I had not done before. -- -- 82% 

Source: Youth participant surveys administered spring 2015; n = 1,693. Site level survey results are available by request from the West Contra Costa Unified School District’s 
Expanded Learning Office (formerly After School Programs Office). 
 
Note: For questions regarding bullying (marked with a *), “% of youth who responded positively” represents the percent of youth who, when asked how often they experienced 
physical or verbal bullying, selected “Never” or “Only some of the time” for Grades 3-6 and “0 times” or “1 time” for Grades 7-8. For all other questions, “% of youth who 
responded positively” represents the percent of respondents who answered “Yes” to the question for Grades 3-6 and “Agree” or “Strongly Agree” for Grades 7-8. Response options 
for Grades 3-6 were “Yes” or “No”, and “Strongly Disagree”, “Disagree”, “Agree”, or “Strongly Agree” for Grades 7-8. Language for some questions was modified slightly for Grades 
3-6 to accommodate lower reading levels.   
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APPENDIX	  F:	  DETAILED	  PARENT	  SURVEY	  RESULTS	  

PARENT SURVEY ITEM   

PROGRAM QUALITY AND CLIMATE 
% OF PARENTS WHO 

RESPONDED POSITIVELY  
% OF PARENTS WHO 

RESPONDED ‘DON’T KNOW’ 

This after school program is a safe place for my child. 99% 1% 

My child feels comfortable with the after school staff. 98% 0% 

There is an adult in this program my child can talk to about her or his problems. 90% 7% 

In this program, my child has opportunities to try new things. 97% 1% 

This program gives my child opportunities to “make a difference” by helping other people, 
the school or the community. 

90% 6% 

This program provides activities that meet my child’s interests and talents, such as sports, 
clubs and music. 

94% 2% 

In this program, my child has opportunities to develop leadership skills. 88% 8% 

In this after school program, I get chances to see what my child is learning (through events 
like performances and presentations). 

89% 5% 

My child tells me good things about this after school program. 96% 1% 

How satisfied are you with this after school program? (Response options reflected 
satisfaction level rather than agreement.) 

98% 1% 
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PARENT SURVEY ITEM   

FAMILY AND SCHOOL ENGAGEMENT 
% OF PARENTS WHO 

RESPONDED POSITIVELY 
% OF PARENTS WHO 

RESPONDED ‘DON’T KNOW’ 

This program helps my child complete their homework on time. 91% 1% 

My child’s attitude toward school has improved since coming to this program.  92% 3% 

At least one after school program staff recognizes me when I visit. 98% 1% 

The after school staff listen to me when I have a question or comment. 97% 2% 

There are opportunities for parent participation in this program. 75% 17% 

Because my child is in this after school program, I am more involved at my child’s school. 83% 3% 

Because my child is in this after school program, I feel more comfortable at my child’s 
school. 

95% 2% 

Because my child is in this after school program, I know more about what goes on in the 
school day. 

88% 4% 

Because my child is in this program, I can go to school or work. 96% 1% 

Source: Parent surveys administered spring 2015; n = 1,446. Site level survey results are available by request from the West Contra Costa Unified School District’s Expanded 
Learning Office (formerly After School Programs Office). 
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APPENDIX	  G:	  DETAILED	  STAFF	  SURVEY	  RESULTS	  

 STAFF SURVEY ITEM 
 

RELATIONSHIPS PRINCIPAL LEAD 
TEACHER 

SITE 
SUPERVISOR 

GROUP 
LEADER 

ALL 
OTHERS 

The Site Supervisor keeps administration informed of important decisions 
and issues related to program policy. 3.5 3.0 3.5 3.6 3.2 

After School Program staff are responsive to ideas and suggestions from 
school staff. 3.5 3.2 3.3 3.4 3.2 

After School Program staff follow through with the commitments they 
make to school staff. 3.5 3.0 3.2 3.4 3.2 

After School Program staff take care of the space the school provides for 
the program. 3.0 2.9 3.6 3.6 3.0 

After School Program staff transmit important information about children 
and parents to appropriate school staff in a timely fashion. 

3.4 2.7 3.4 3.5 3.1 

The program is well coordinated with other After School Program 
activities at the school. 

3.3 3.0 3.3 3.3 3.3 

Curriculum and instruction in the After School Program reinforce 
concepts taught during the school day. 3.2 2.7 3.1 3.4 3.1 

There is a strong partnership between the After School Program and the 
school. 3.4 2.8 2.9 3.0 3.1 

After School Program staff reach out to teachers to identify the needs of 
students. 3.3 2.5 3.1 3.4 3.0 

Teachers are willing to collaborate with the After School Program staff. 3.3 2.9 2.5 3.0 3.1 
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 STAFF SURVEY ITEM 
 

RELATIONSHIPS, Cont. PRINCIPAL LEAD 
TEACHER 

SITE 
SUPERVISOR 

GROUP 
LEADER 

ALL 
OTHERS 

School staff are encouraged to visit the program. 2.9 2.6 3.1 3.2 3.0 

The After School Program has enough capacity to serve all interested 
students. 2.3 2.4 2.3 3.0 2.7 

Source: Staff Survey, spring 2015; Average on a 1-4 scale: 1=Strongly Disagree, 2=Disagree, 3=Agree, 4=Strongly Agree; 'Don't Know' excluded; overall n = 491. 
 

COMMUNICATION PRINCIPAL LEAD 
TEACHER 

SITE 
SUPERVISOR 

GROUP 
LEADER 

ALL 
OTHERS 

Student discipline issues / policies 3.5 2.9 3.0 3.3 -- 

The needs or progress of individual students 3.1 2.6 2.8 3.2 -- 

Other 3.4 2.4 2.7 2.6 -- 

Issues related to classroom/shared space 3.1 2.5 2.5 3.0 -- 

Homework assignments 2.5 2.6 2.7 3.1 -- 

Enrollment / Registration levels and policies 2.8 2.2 2.4 2.8 -- 

Curriculum concepts being taught in school 2.4 2.5 2.4 2.8 -- 

Planning program content 2.4 2.3 2.3 2.8 -- 

Staffing of program 2.7 2.4 1.8 2.8 -- 
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 STAFF SURVEY ITEM 
 

VISIT PRINCIPAL 
LEAD 

TEACHER 
SITE 

SUPERVISOR 
GROUP 
LEADER 

ALL 
OTHERS 

Have you visited the After School Program at your site this year?      

        Yes, at least 5 times 68% 59% 96% 96% 51% 

        Yes, less then 5 times 32% 22% 0% 2% 30% 

        No 0% 18% 4% 2% 19% 

Source: Staff Survey, spring 2015; Proportion by frequency of visits; ‘Don’t Know’ excluded; n=491. 
 

 
 

 
 

 
 

 
 

ACCESS	   PRINCIPAL	   LEAD 
TEACHER	  

SITE 
SUPERVISOR	  

GROUP 
LEADER	  

ALL 
OTHERS 

The Site Supervisor has the access to site based curriculum materials for 
ELA. 

2.4 2.4 2.0 2.5 -- 

The Site Supervisor has the access to site based curriculum materials for 
MATH. 

2.4 2.3 2.0 2.5 -- 

The Site Supervisor has the access to computer labs for use of 
technology-based curriculum. 

2.3 2.3 2.2 2.0 -- 

The Site Supervisor has the access to curriculum pacing guides. 2.3 2.2 1.9 2.3 -- 

The Site Supervisor has the access to District benchmark scores. 2.1 2.2 2.0 2.2 -- 

Source: Staff Survey, spring 2015; Average on a 1-3 scale: 1=Never, 2=Sometimes, 3=Regularly; 'N/A' excluded; n =138. 
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